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A.  Mission Statement 

Central Montcalm Public School District Mission Statement 
To advance quality learning 

 
Central Montcalm Upper Elementary School Mission Statement 

Quality Education in an Enriching Environment 
 
 
B. School Improvement Team Stakeholders 
Name Position Contact Information 
Susan Koster Principal skoster@cms.maisd.com 
Deb Kuczynski Title teacher dkuczynski@cms.maisd.com 
Ann McClintic 3rd grade teacher amcclintic@cms.maisd.com 
Jeff Trimper 4th grade teacher jtrimper@cms.maisd.com 
Becky Tower 5th grade teacher btower@cms.maisd.com 
Jane Trimper DSIT rep jatrimper@cms.maisd.com 
Mike Williams Parent 59xill@charter.net 
Marissa Shick Title Para mshick@cms.maisd.com 
Sharon Wagner Parent 989-831-8169 
 
Role of Team  The role of this team is to make a school wide improvement plan that will make a positive 
change (a difference) in student success at Central Montcalm Upper Elementary (CMUE) school.  This 
team will consult with all stakeholders to develop and implement strategies to this end. 
 
C.  Ten Components to the School Improvement Plan 
 
1.  Comprehensive Needs Assessment 
  
COMPREHENSIVE NEEDS ASSSESSMENT PROCESS 
The UE staff collaborated on the Education YES! 90 indicators during the 2008-2009 school year.  We 
analyzed the MEAP results in the spring of 2009 and will collaborate on item analysis in the fall of 2010.  
Staff also participated in the ISD Data Slug fest in Feb 2009 and completed the school profile on the 
AdvanceEd site.  We looked at the district assessment data at the end of the year and compared results to 
see data trends.  A staff and parent climate survey was administered, as well as a 5th grade student survey.  
Through the school improvement process with the required stakeholders the UE staff was able to 
determine results and draw conclusions as outlined below. The Schoolwide Improvement team met five 
days this summer 2009 to build our plan.  Parents, paras, teachers and administrators were in attendance 
as per our sign in sheet.  
 
STUDENTS, SCHOOL, STAFF, AND COMMUNITY DEMOGRAPHIC DATA 
The Upper Elementary School is composed of third, fourth, and fifth grade students and report a 62% free 
and reduced population.  The school has 440 students in 16 classrooms and is 97% Caucasian.  We house 
five to six sections in each grade level, one counselor, two Title teachers, two resource teachers, one 
categorical program and house the ISD program for emotionally impaired children.   We share one social 
worker, PE, music, and art teachers with other schools within the district.  More than half of the UE 
teaching staff reports over fifteen years of teaching experience.  All are highly qualified and certified.  
Montcalm County is rural with no manufacturing business, but does have small businesses and farms. 



Stanton is the county seat and community services of Mental Health, Social Services, and related social 
service providers are within five miles to the school building.  We had 437 students enrolled last year.  
This is an increase from the last three years.  The sub group numbers reflected an increase over time as 
well.  The parent teacher conference attendance shows a slight increase over the last three years from 89 
to 94% for the November conferences. Teachers are encouraged to make phone calls and home visits with 
the principal if parents don’t attend their conference.  Parents are given choices of times to meet with the 
teacher and every effort is made to meet with the parent at their convenience.  The tables on the next page 
show evidence of the demographic data. 
 
School Profile Data 
Enrollment- UE enrollment changes slightly each year, but basically shows each grade level to be a third of the student 
population. 
Enrollment 2005-2006 2006-2007 2007-2008 2008-2009 
4th graders 130 30% 137 33% 131 33% 159 36% 
5th graders 149 35% 129 31% 140 35% 135 31% 
6th graders 150 35% 145 35% 125 32% 143 33% 
Total 429  412  396  437  
 
Sub Group Data- This chart shows an increase in the economically disadvantaged subgroup.  The boys slightly outnumber the 
girls each year, the migrant subgroup is below 2% and the special education population remains a steady % . 
Sub Group Populations 2005-6 2006-7 2007-8 2008-9 
Total Population 429 412 396 437 
Boys 231  219  205  231  
Girls 198  193  191  206  
Migrant 6  6  3  2  
Limited English Proficient 8 2% 8 2% 13 3% 13 3% 
Students with Disabilities 60 14% 59 14% 58 15% 61 14% 
Ethnicity 29 7% 26 6% 15 5% 20 5% 
Economically Disadvantaged 87 20% 200 49% 206 52% 234 54% 
 
Staffing 2009- 78% of the staff are tenured and have over 5 years of teaching experience.  100% are highly qualified and 
certified to teach at the Upper Elementary School.  Paraprofessionals must have a two-year college diploma or have 
documentation showing proof of passing the Work Keys.  The UE paras are highly qualified. 
Staffing Years of Teaching Experience 
 # of 

teachers 
0-3 4-8 9-12 >15 

Teachers 27 6 5 4 12 
Highly Qualified 27     
Paraprofessionals 3     
HQ paras 3     
 
Parents attending Parent/Teacher Conferences- This is the first year we collected disaggregated information on sub groups for 
this activity.  This graph shows limited gaps between sub groups. 
Parents Attending Conferences 2005-6 2006-7 2007-8 2008-9 
Total  89%  90%  91%  94% 
Boys        94% 
Girls        95% 
Migrant NA  NA  NA  NA  
Limited English Proficient NA  NA  NA  NA  
Students with Disabilities        90% 
Ethnicity NA  NA  NA  NA  
Economically Disadvantaged NA  NA  NA  NA 93% 
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PROGRAMS AND PROCESS DATA 
In the winter of 2009, Central Montcalm Upper Elementary staff completed the Ed YES indicators for 
school accountability.  The results of the Ed YES component showed that UE has a need in the areas of 
common assessments, teacher collaboration, universal use of best practices, and increased parent 
involvement in building decision making.   
Strand I had one weak area and that is to let students know what they are learning, so we combined the 
best practice for delivery of instruction with communicating the benchmarks before lessons to help us 
improve in this area.   
Strand II  showed areas to improve under Leadership; Instructional support and collaborative inquiry.  
Strand III  showed us to be exemplary in most areas.   
Strand IV  showed parental involvement in decision making is an area of need.   
Stand V showed all indicators to be exemplary.   
 
STAFF, PARENT AND STUDENT PERCEPTION DATA 
During the 2008-2009 school year, staff completed the Ed YES indicators, which gave teacher 
perceptions on school programs and processes.  Areas determined to be focus areas for 2009-2010 include 
common assessments, teacher collaboration, universal use of best practices, and increased parent 
involvement in building decision making. Strand I had one weak area and that is to let students know 
what they are learning, so we combined the best practice for delivery of instruction with communicating 
the benchmarks before lessons to help us improve in this area.  Strand II showed areas to improve under 
Leadership; Instructional support and collaborative inquiry.  Strand III, Personal and Professional 
Learning shows us to be exemplary in most areas.  In Strand IV, School Community Relations, parental 
involvement in decision making is an area of need.  In Stand V, Data and Information Management we 
are found to be exemplary.   
 
Staff and parent also completed a climate survey.  Results indicated teacher perceptions that UE students 
are making gains in their learning, professional development provided was valuable for meeting the needs 
of their students. According to parents perceptions, parents are happy with the Title I school offerings 
during and after school.   
 
In 2008-2009, surveys from students moving to the middle school indicated they had teachers who cared 
about their learning and about them as a person. 
 
 
SCHOOL ACHIEVEMENT ON DISTRICT ASSESSMENTS  
The Upper Elementary School gives a common math assessment, two writing assessments, and two 
reading assessments.  The following graphs show growth from grade level to grade level in all 
assessments ,and Rebecca Sitton spelling shows an overall increased performance for students. 
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SCHOOL ACHIEVEMENT ON STATE ASSESSMENTS 
Michigan Education Assessment Program (MEAP)- These charts shows all sub groups but the Students 
with Disabilities have made AYP (Adequate Yearly Progress)in writing and in math.   

Fourth Grade AYP* Demographic Report 2008-2009 
English Language Arts (Reading and 

Writing) 
Mathematics Additional 

Academic 
Indicators 

 
Percent 
Tested 

 
Goal: 95% 

Percent Proficient and 
Advanced (Level 1 & 2) 

Goal: 

 
Percent 
Tested 

 
Goal: 95% 

Percent Proficient 
and Advanced (Level 

1 & 2) 
Goal: 

 
Attendance 

Rate 
 

Goal: 85% 
 

AYP Student 
Subgroup 

School State School 
 

State AYP 
59 

School State School State  AYP 
65 

School State 

All Students 99  68 77  99  86 88  95%  
White, Not of 
Hispanic 
Origin 

  69 83    86 92    

Students with 
Disabilities 

  18 44    47 68    

Economically 
Disadvantaged 

  60 64    81 80    

*This data references all students tested.  The AYP accreditation status is based on full academic year students on 
 
 
 

Fifth Grade AYP* Demographic Report 2008-2009 
English Language Arts (Reading and 

Writing) 
Mathematics Additional 

Academic 
Indicators 

 
Percent 
Tested 

 
Goal: 95% 

Percent Proficient and 
Advanced (Level 1 & 

2) 
Goal: 

 
Percent 
Tested 

 
Goal: 95% 

Percent Proficient and 
Advanced (Level 1 & 

2) 
Goal: 

 
Attendance 

Rate 
 

Goal: 85% 
 

AYP Student 
Subgroup 

School State School State  AYP 
59 

School State School 
 

State  AYP 
65 

School State 

All Students 96  70 78  95  68 77  95%  
White, Not of 
Hispanic 
Origin 

  71 84    69 83    

Students with 
Disabilities 

  11 42    39 47    

Economically 
Disadvantaged 

  64 66    61 64    

*This data references all students tested.  The AYP accreditation status is based on full academic year students only. 
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Sixth Grade AYP* Demographic Report 2008-2009 
English Language Arts (Reading and 

Writing) 
Mathematics Additional 

Academic 
Indicators 

 
Percent 
Tested 

 
Goal: 95% 

Percent Proficient and 
Advanced (Level 1 & 

2) 
Goal: 

 
Percent 
Tested 

 
Goal: 95% 

Percent Proficient and 
Advanced (Level 1 & 

2) 
Goal: 

 
Attendance 

Rate 
 

Goal: 85% 
 

 
AYP Student 

Subgroup 

School State School State  AYP 
59 

School State School 
 

State  AYP 
65 

School State 

All Students 97  85 80  97  85 80  95%  
White, Not of 
Hispanic Origin   86 86    86 85    

Students with 
Disabilities 

  -     - 45    

Economically 
Disadvantaged 

  74 68    80 69    

 
 
 
Sub-Group Analysis of Michigan Education Assessment Program-The summary of these charts is that CM 
students are below the state level as they enter 4th grade but make gains.  Scores show 6th grade students 
meet or exceed State averages for ELA and Math.  The percentage of students in level 4 across all content 
and grade levels is less than 10% except for the sub group of students with disabilities.  30-15% of our 
students are in Level 3.  Gaps exist between sub groups for proficiency levels. 
 

Fourth Grade Reading Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 81 81 84 99 22 59 15 4 All Students 
2008-09 74 74 83  23 51 24 3 
2007-08 82 82 82  16 65 15 4 Male 
2008-09 70 70 81  22 48 28 2 
2007-08 80 80 87  26 54 16 4 Female 
2008-09 78 78 85  24 54 19 3 
2007-08 81 81 89  21 61 15 4 White, Not of 

Hispanic Origin 2008-09 75 75 88  24 51 22 3 
2007-08 30 30 57  0 30 50 20 Students with 

Disabilities 2008-09 32 32 55  5 27 64 5 
2007-08         Limited English 

Proficient 2008-09         
2007-08 76 76 75  17 59 19 5 Economically 

Disadvantaged 2008-09 65 65 73  16 49 30 4 
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Fourth Grade Writing Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 26 26 44 99 1 26 70 3 All Students 
2008-09 30 30 44  0 30 69 1 
2007-08 39 39 39  0 22 73 5 Male 
2008-09 22 22 39  0 22 77 1 
2007-08 30 30 50  1 29 69 11 Female 
2008-09 39 39 50  0 39 61 0 
2007-08 26 26 50  1 25 71 3 White, Not of 

Hispanic Origin 2008-09 31 31 50  0 31 69 1 
2007-08 0 0 17  0 0 80 20 Students with 

Disabilities 2008-09 5 5 17  0 30 69 1 
2007-08         Limited English 

Proficient 2008-09         
2007-08 15 15 30  0 15 81 4 Economically 

Disadvantaged 2008-09 24 24 30  0 24 75 1 
 
 
 
 
 

Fourth Grade English Language Arts Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 68 68 76 99 6 62 26 6 All Students 
2008-09 68 68 77  6 62 30 2 
2007-08 65 65 73  4 62 27 7 Male 
2008-09 64 64 74  7 57 34 2 
2007-08 70 70 80  9 61 26 4 Female 
2008-09 73 73 79  5 68 26 1 
2007-08 69 69 82  5 64 25 6 White, Not of 

Hispanic Origin 2008-09 69 69 83  7 63 29 2 
2007-08 20 20 43  0 20 50 30 Students with 

Disabilities 2008-09 18 18 44  0 18 77 5 
2007-08         Limited English 

Proficient 2008-09         
2007-08 60 60 63  7 53 32 8 Economically 

Disadvantaged 2008-09 60 60 64  3 56 37 3 
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Fourth Grade Mathematics Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 80 80 86 99 27 57 18 2 All Students 
2008-09 86 86 88  27 59 13 1 
2007-08 80 80 86  30 50 18 2 Male 
2008-09 81 81 88  27 54 17 2 
2007-08 80 80 86  24 56 18 1 Female 
2008-09 82 82 88  26 66 8 0 
2007-08 82 82 91  28 55 16 2 White, Not of 

Hispanic Origin 2008-09 86 86 92  28 58 13 1 
2007-08 55 55 65  0 55 36 9 Students with 

Disabilities 2008-09 48 48 68  9 39 43 9 
2007-08         Limited English 

Proficient 2008-09         
2007-08 74 74 77  21 53 24 3 Economically 

Disadvantaged 2008-09 81 81 80  18 63 18 1 

 
 
 

Fifth Grade Reading Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 83 83 82 96 38 45 11 6 All Students 
2008-09 76 76 82  23 53 16 8 
2007-08 89 89 79  39 49 8 4 Male 
2008-09 72 72 80  17 55 17 12 
2007-08 76 76 84  37 39 15 8 Female 
2008-09 80 80 83  28 52 15 4 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 83 83 87  39 44 11 6 White, Not of 

Hispanic Origin 2008-09 77 77 87  23 54 15 8 
2007-08 50 50 44  10 40 20 30 Students with 

Disabilities 2008-09 22 22 49  0 22 39 39 
2007-08         Limited English 

Proficient 2008-09         
2007-08 78 78 71  34 45 12 9 Economically 

Disadvantaged 2008-09 71 71 70  18 53 19 10 
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Fifth Grade Writing Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 53 53 59 96 0 53 43 4 All Students 
2008-09 52 52 63  0 52 45 2 
2007-08 58 58 54  0 58 39 3 Male 
2008-09 39 39 58  0 39 57 3 
2007-08 46 46 64  0 46 47 7 Female 
2008-09 63 63 69  0 63 35 1 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 53 53 65  0 53 43 4 White, Not of 

Hispanic Origin 2008-09 53 53 69  0 53 45 2 
2007-08 10 10 24  0 10 70 20 Students with 

Disabilities 2008-09 6 6 26  0 6 83 11 
2007-08         Limited English 

Proficient 2008-09         
2007-08 51 51 44  0 51 45 5 Economically 

Disadvantaged 2008-09 57 57 49  0 47 50 3 

 

Fifth Grade Mathematics Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 77 77 74 95 29 48 19 4 All Students 
2008-09 68 68 77  35 34 27 5 
2007-08 81 81 75  37 44 14 5 Male 
2008-09 62 62 78  37 25 33 5 
2007-08 71 71 73  19 53 27 2 Female 
2008-09 74 74 76  33 41 21 4 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 77 77 81  29 49 19 4 White, Not of 

Hispanic Origin 2008-09 69 69 83  34 35 27 4 
2007-08 33 33 44  8 25 33 33 Students with 

Disabilities 2008-09 39 39 47  17 22 44 17 
2007-08         Limited English 

Proficient 2008-09         
2007-08 70 70 60  33 37 22 7 Economically 

Disadvantaged 2008-09 61 61 64  32 30 33 6 
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Fifth Grade Science Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 83 83 82 95 33 50 14 3 All Students 
2008-09 79 79 83  34 45 17 4 
2007-08 85 85 82  33 52 12 2 Male 
2008-09 74 74 83  38 36 18 8 
2007-08 80 80 82  32 47 17 3 Female 
2008-09 83 83 83  31 53 17 0 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 82 82 89  34 49 15 3 White, Not of 

Hispanic Origin 2008-09 79 79 89  34 45 17 4 
2007-08 42 42 62  8 33 42 17 Students with 

Disabilities 2008-09 53 53 64  16 37 32 16 
2007-08         Limited English 

Proficient 2008-09         
2007-08 81 81 70  22 58 15 4 Economically 

Disadvantaged 2008-09 75 75 72  31 44 20 5 
 
 
 
 

Fifth Grade English Language Arts Demographic Report 
Percent of Students in the School at Each Achievement Level 

School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) Below Basic (Level 4) 

2007-08 78 78 78 96 15 62 17 5 
2008-09 70 70 78  8 63 25 5 
2007-08 81 81 75  18 63 16 3 
2008-09 63 63 76  7 57 30 7 
2007-08 73 73 81  12 61 19 8 
2008-09 76 76 81  8 68 21 3 
2007-08         
2008-09         
2007-08         
2008-09         
2007-08         
2008-09         
2007-08 77 77 84  16 61 18 5 
2008-09 71 71 84  7 64 24 5 
2007-08 40 40 42  10 30 40 20 
2008-09 11 11 42  0 11 61 28 
2007-08         
2008-09         
2007-08 69 69 65  12 57 23 8 
2008-09 64 64 66  8 56 29 7 
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Sixth Grade Reading Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 75 75 82 97 28 47 16 10 All Students 
2008-09 84 84 81  40 45 14 2 
2007-08 66 66 79  30 36 18 16 Male 
2008-09 82 82 78  44 38 15 4 
2007-08 84 84 85  26 57 13 3 Female 
2008-09 88 88 83  33 54 12 0 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 77 77 87  29 47 15 10 White, Not of 

Hispanic Origin 2008-09 85 85 86  40 45 13 2 
2007-08 7 7 47  0 29 36 36 Students with 

Disabilities 2008-09 - - 45  - - - - 
2007-08         Limited English 

Proficient 2008-09         
2007-08 68 68 71  25 43 16 16 Economically 

Disadvantaged 2008-09 74 74 69  28 46 24 3 

 

Sixth Grade Writing Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 67 67 73 97 2 66 28 5 All Students 
2008-09 81 81 76  0 81 17 2 
2007-08 56 56 66  2 54 38 7 Male 
2008-09 77 77 71  0 77 20 4 
2007-08 79 79 79  2 77 18 3 Female 
2008-09 86 86 80  0 86 14 0 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 70 70 78  2 68 26 4 White, Not of 

Hispanic Origin 2008-09 81 81 81  0 81 18 1 
2007-08 7 7 33  0 7 71 21 Students with 

Disabilities 2008-09 - - 37  - - - - 
2007-08         Limited English 

Proficient 2008-09         
2007-08 63 63 60  2 62 32 5 Economically 

Disadvantaged 2008-09 71 71 64  0 71 25 4 
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Sixth Grade English Language Arts Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 73 73 80 97 11 62 25 2 All Student 
2008-09 85 85 80  19 66 14 1 
2007-08 61 61 76  8 52 36 3 Male 
2008-09 80 80 77  22 59 18 1 
2007-08 85 85 83  13 72 15 0 Female 
2008-09 91 91 82  14 77 9 0 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 74 74 86  11 63 25 1 White, Not of 

Hispanic Origin 2008-09 86 86 85  19 67 13 1 
2007-08 14 14 41  0 14 79 7 Students with 

Disabilities 2008-09 - - 41  - - - - 
2007-08         Limited English 

Proficient 2008-09         
2007-08 67 67 67  10 57 30 3 Economically 

Disadvantaged 2008-09 74 74 68  15 59 25 1 

 

Sixth Grade Mathematics Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 72 72 73 97 35 37 21 7 All Students 
2008-09 86 86 80  51 35 11 3 
2007-08 69 69 72  34 35 23 8 Male 
2008-09 86 86 79  55 30 11 4 
2007-08 74 74 73  36 38 20 7 Female 
2008-09 86 86 81  44 42 12 2 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 72 72 80  36 35 22 7 White, Not of 

Hispanic Origin 2008-09 86 86 85  51 35 11 3 
2007-08 20 20 35  0 20 40 40 Students with 

Disabilities 2008-09 40 40 45  10 30 40 20 
2007-08         Limited English 

Proficient 2008-09         
2007-08 64  58  27 38 28 8 Economically 

Disadvantaged 2008-09 80  69  42 38 14 6 
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COMPREHENSIVE NEEDS ASSESSMENT RESULTS 
The results of the Ed YES component showed that UE has a need in the areas of common assessments, 
teacher collaboration, universal use of best practices, and increased parent involvement in building 
decision making.  The results of MEAP showed our students were below the State level on the Writing 
Assessment and that our economically disadvantaged students scored below the non SES students.  There 
was a significant gap in the scores of our Special Ed students in comparison to the non Special Ed 
students in all the assessments given at the State level.  Results from the common assessments given in 
math, reading, spelling, and writing showed student growth from to grade level to grade level, but that the 
overall levels of student achievement have not risen over the past year.  Results from perception data is 
that UE students are making gains in their learning, professional development provided was valuable for 
meeting the needs of their students and parents are happy with the Title I school offerings during and after 
school.  Surveys from students moving to the middle school indicated they had teachers who cared about 
their learning and about them as a person.  
 
 
COMPREHENSIVE NEEDS ASSESSMENT CONCLUSIONS AND BROAD GOALS 
Based on these needs, CMUE School Improvement team (SIP) derived goals, strategies, objectives, and 
evaluations for implementation.  The four broad goals are:   
1.  All students will move toward proficiency in writing  
2. All students will achieve proficiency in math  
3.  Gaps between economically disadvantaged and non-economically disadvantaged students will 
decrease in writing and math as measured by the MEAP. 
 
 
 

Sixth Grade Social Studies Demographic Report 
Percent of Students in the School at Each 

Achievement Level 

Student Group School 
Year 

School 
Percent of 
Students 
Proficient 

and 
Advanced 

District 
Percent of 
Students 
Proficient 

and 
Advanced 

State 
Percent of 
Students 
Proficient 

and 
Advanced 

Percent 
Tested 

in 
School 

Advanced 
(Level 1) 

Proficient 
(Level 2) 

Basic 
(Level 3) 

Below 
Basic 

(Level 4) 

2007-08 68 68 73 97 37 32 18 14 All Students 
2008-09 74 74 74  45 30 14 11 
2007-08 63 63 72  39 24 19 18 Male 
2008-09 75 75 74  48 27 11 14 
2007-08 74 74 73  34 39 16 10 Female 
2008-09 74 74 73  40 34 19 7 
2007-08         Amer. Indian/ 

Native Alaskan 2008-09         
2007-08         Black, Not of 

Hispanic Origin 2008-09         
2007-08         Hispanic 
2008-09         
2007-08 70 70 81  37 33 16 14 White, Not of 

Hispanic Origin 2008-09 75 75 81  45 30 14 10 
2007-08 27 27 40  7 20 13 60 Students with 

Disabilities 2008-09 18 18 40  9 9 27 55 
2007-08         Limited English 

Proficient 2008-09         
2007-08 59 59 56  30 30 27 14 Economically 

Disadvantaged 2008-09 63 63 59  31 31 17 20 
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2. School Wide Reform Strategies 
Based on the data results and conclusions in the comprehensive needs assessment section, the following 
action plan for schoolwide reform strategies has been developed and will be implemented and evaluated 
during the 2009-2010 school year. 
 
Goal Area Writing 
Rationale CMUE students are consistently lower than State Averages for all subgroups 
Broad Goal All students will move towards proficiency in writing. 
Objective All CMUE students will raise their MEAP writing scores by 5% this year 
Instructional 
Strategy 

1.All teachers will continue to implement 3 identified common best practices in writing 
instruction. 
2.All teachers will collaborate in scoring student writing three times a year (November, 
February and April). 

Research 1. and 2. Rick DuFour and Mike Schmoker support a PLC enables teacher teams to 
establish common and concise curricular standards and teach on a rough common 
schedule gives student the advantage to gain learning. See appendix. 

Professional 
Development 

1. All UE teachers will be trained by Suzanne Klein author of Write Steps(October) by 
the 2010 year. 2. Teachers will collaborate to create curriculum maps and unpack 
standards in writing in the September of 2009.   
3. Time will be provided to teachers for collaboration on scoring student writing. 

Parent 
Involvement 

1.Parents will be invited to give feedback on the writing program at Parent Teacher 
Conferences.  Evening event may be planned based on the parent responses. 
2.  Parents will be invited to learn how we score student writing at Parent/Teacher 
conferences, the components in the grade level curriculum standards at the fall Open 
House. 

Timely & 
Additional 
Services 

1. and 2.Title I teachers will offer additional support two to three times a week to students 
who do not master the grade level GLCEs In addition, students also may be offered 
services after school to master these GLCEs and during the lunch to complete missing 
homework. 

Evaluation 1. and 2.Teachers will share the best practices at staff meetings, documented by meeting 
minutes. Sign in sheets to Schmoker and Klein’s professional development and a survey 
will supply evaluation for related professional development.  Parent feedback will drive 
an additional evening of instruction for parents.  Title I teachers will document growth of 
their students and meet with the parents of their students. 

Evidence 1. and 2.Evidence will be provided in district annual reports, AYP report, minutes of 
meetings, survey results, and Title I reports. 

 
 
Goal Area Math 
Rationale Student MEAP math scores are just below State averages and gaps are reflected in 

economic groups and special needs groups. 
Broad Goal All students will move towards proficiency in math. 
Objective Student MEAP Math scores and district common math assessments will increase by 5%. 
Instructional 
Strategy 

1.Teachers will continue to collaborate monthly in developing and implementing the 
math curriculum map.   
2. Teachers will collaborate on interventions based from the common assessment results. 

Research 1. and 2. Rick DuFour and Mike Schmoker support a PLC enables teacher teams to 
establish common and concise curricular standards and teach on a rough common 
schedule gives student the advantage to gain learning. See appendix. 

Professional 1. Time will be given in December to train teachers in working as a professional learning 
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Development community.   
2. Time will be planned for teachers in grade levels to work on ‘small group’ intervention 
plans based on the needs shown from the common assessment results. 

Parent 
Involvement 

1. Parents will receive grade level curriculum and will have the opportunity to see 
immediate results for assigned work and tests on the Parent Portal at Open House and 
again PT conferences.  Parents have a choice to enroll their students in an after school 
class, providing their own transportation.  
2. Parents will be informed and give input when their child is identified as needing an 
intervention. 

Timely & 
Additional 
Services 

1. and 2. Students identified for Title I will have the opportunity for an additional 191 
hours of instruction after school if they provide their own transportation.  All students 
who qualify will receive additional instruction two to three times a week during the 
school day with a Title I teacher.  All students who meet the criteria, have the opportunity 
for homework help during lunch recess. 

Evaluation Teachers will report curriculum progress at grade level meetings, will record scores of 
pre-post math assessments in a document. 1. and 2.Teachers will share the best practices 
at staff meetings, documented by meeting minutes. Sign in sheets to Schmoker and 
Klein’s professional development and a survey will supply evaluation for related 
professional development.  Parent feedback will drive an additional evening of instruction 
for parents.  Title I teachers will document growth of their students and meet with the 
parents of their students. 

Evidence 1. and 2.Evidence will be provided in district annual reports, AYP report, minutes of 
meetings, survey results, and Title I reports 

 
Goal Area Economically Disadvantaged Sub-Group 
Rationale The needs assessment shown in MEAP indicate a gap between our economically 

disadvantaged and non-SES students. 
Broad Goal Gaps between economically disadvantaged and non-economically disadvantaged students 

will decrease  
Objective The gaps in scores of math and writing will decreased by 5%. 
Instructional 
Strategy 

1. Improve and implement a positive behavior and school wide discipline plan in October 
at a building meeting. 2. Staff will choose three best identified practices from Marzano to 
use consistently all year and 3.Staff will collaborate on curriculum and student 
assessment  for results in higher student achievement. 

Research 90/90/90, Marzano, DuFour, and Mike Schmoker support the strategies of a school wide 
discipline plan, staff collaboration, and best practices in teaching to raise student 
achievement. See appendix. 

Professional 
Development 

1. Staff and students will review, revise, and share strategies from Marcia McEvoy on 
building and using a schoolwide positive behavior support plan in September. 
2.Teachers will collaborate to create curriculum maps and unpack standards in all core 
areas in the September of 2009, and during the year at staff meetings.  
3. Time will be provided to teachers for collaboration on scoring student writing and math 
during grade level meetings and days for PD. 

Parent 
Involvement 

1. Once the behavior/bully rubric is reviewed and revised parents will receive information 
and be asked for input on the revised rubric during parent teacher conferences in 
November and February.  
2. and 3. Students identified for Title I will have the opportunity for an additional 191 
hours of instruction after school if they provide their own transportation.  All students 
who qualify will receive additional instruction two to three times a week during the 
school day with a Title I teacher.  All students who meet the criteria, have the opportunity 
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for homework help during lunch recess.   
Timely & 
Additional 
Services 

1.  Students who meet the criteria will work with a para and work on their responsibility 
of making choices.  2. and 3. Students identified for Title I will have the opportunity for 
an additional 191 hours of instruction after school if they provide their own 
transportation.  All students who qualify will receive additional instruction two to three 
times a week during the school day with a Title I teacher. Parents will be given the 
opportunity each week to come into the UE computer lab to work with their student on 
any school related work; teacher SchoolNotes, writing blogs, Reading Counts tests, 
research papers, and/or check parent portal.  Meals will be provided for families who 
attend educational evening events. All students who meet the criteria, have the 
opportunity for homework help during lunch recess. 

Evaluation 1.Teachers will plan and post their own classroom discipline plans, use the positive 
behavior support plan of the school, and report behaviors.  Parents sign behavior notes 
and support the choice room. 2. and 3. Teachers will share the best practices at staff 
meetings, documented by meeting minutes. Sign in sheets to grade level meetings, staff 
meetings, and Schmoker and Klein’s professional development and a survey will supply 
evaluation for related professional development.  Parent feedback will drive an additional 
evening of instruction for parents.  Title I teachers will document growth of their students 
and meet with the parents of their students. 

Evidence 1. and 2. and 3. Evidence will be provided in attendance computer logs, district annual 
reports, AYP report, minutes of meetings, survey results, and Title I reports 

 
 
 
3. Instruction by Highly Qualified Professional Staff 
One hundred percent of the teaching staff and instructional paraprofessionals are highly qualified at 
Central Montcalm Upper Elementary School.  Evidence supporting this statement is available upon 
request at the CM board office and is a result of the Mi-tap audit completed during the 2007-2008 school 
year.  Paraprofessionals who instruct children have to have an Associates degree or pass the Work Keys 
Assessment in reading, writing, and math.  Instructional paraprofessionals are given professional 
development that deals with instruction or their particular job. 
 
4. Strategies to Attract and Retain Highly Qualified Staff 
Teacher turnover rate is low.  Thirteen of our twenty-seven teachers at the UE have been teaching at CM 
for more than 15 years.  Four teachers have been teaching 9-15 years, five teachers have been teaching 4-
8 years, and five teachers have been teaching 3 years or less.  The new teachers were hired to replace 
teachers who retired, this would be our only turnover.  The school has been open for 8 years and 75% 
have taught together as a staff.  This year our district was re-configured with grade levels and will now 
host two additional veteran teachers.   
 
DISTRICT LEVEL 
At Central Montcalm each new teacher participates in a two day orientation with all district new teachers.  
They are given a tour of the district, given an overview of the school district curriculum and visit with the 
school principal.  They are assigned a mentor for the duration of their probationary status and are given 
six days of new teacher professional development during the first year of their employment.  They may 
attend these meetings for the duration of their probation.  All teachers are given a personal laptop 
computer that can be taken back and forth from school and home; the computers are serviced by the CM 
technology team.  CM has online grading. All buildings have wireless capabilities with the UE having 
three laptop computer carts for student use and a computer lab with an average of six years old.  All 
buildings in the district have been either remodeled or renovated within the last 8 years. 
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SCHOOL LEVEL 
At the Upper Elementary School, the building is eight years old and has separate Gym, Art, and Music 
rooms.  There is a large media center with 17,000 books in an air conditioned area.  We have 20 acres of 
beautiful woods with a National Wildlife Federation Registered Habitat that is gardened by the Master 
Gardeners of Montcalm.  The nature trail is used for PE, science and social studies classes.  The school 
has a 1/4 quarter mile track as part of the playground, and the school owns a classroom set of cross-
country skis that are used all winter, weather permitting.   
 
5. High Quality Professional Development 
The programs at [school], as depicted in the chart below, are intended to provide staff, parents, and 
students with the skills and resources necessary to be successful in the educational process. These 
programs receive funding from Title I, Title II A, Title II D, Section 31-a, Parent Teacher Organization 
funds, and district general funds.   

 
Upper Elementary School Professional Development Plan for 2009-2010 
The following chart shows the UE Staff receives ongoing and sustained professional development that is 
aligned with the comprehensive needs assessment and with the goals of the school improvement plan. 
 

PROFESSIONAL DEVELOPMENT  for the Upper Elementary School 2009-2010  

      

WHO WHAT WHERE   WHEN WHY 

Michelle Goodwin Unpacking the GLCES CMUE   2-Sep Big picture of curriculum 

Susan and Julie Building a Lotus diagram CMUE   2-Sep map curriculum 

Suzanne Klein Write Steps CMUE   2-Oct Learn new program 

Maddox/Kohen Spelling inventory CMUE   2009-10 

Practice getting kids into 
small instructional groups 
from a common assessment 

Maddox/Kohen 
Instructing at Student 
Reading Level CMUE   2009-10 

Best practice for reading 
instruction and student 
achievement is for students 
to read at their ability level 

Schmoker 
Professional Learning 
Communities CMUE   DEC  PLCs  

Mary Review Thinking Maps CMUE   FALL 
Review best practice of non-
linguistic representation 

CPI Crisis Prevention Review CMUE   FALL 09 
Annual update for 
certification/SpEd SIP 

Jane Trimper/Deb 
Kuczynski Review Best Practices CMUE   FALL 09 

Best teaching practices 
increase the learning and 
retention 30-40% 

Susan Review 90/90/90 article CMUE   FALL 09 
Keep eyes on the schools 
that have been successful 

Susan 
school wide positive 
behavior support CMUE   FALL 09 

Review Plan to make sure all 
have same terminology 

Grade levels 
collaborate on math 
assessment results CMUE   Oct 09, Jan 10 determine areas of concern 

Grade levels Narative promps CMUE   
Oct, Dec, Feb, 
April Increase writing prowess 

Susan MEAP Results CMUE   Winter 10 
Analyze for new strategies, 
check old 
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6. Strategies to Increase Parental Involvement 
Parents are clearly involved in the design of the schoolwide plan.  During the summer of 2009 parents 
were involved in building the school wide plan, and will be involved in the implementation and 
evaluation of the plan in the 2009-2010 school year.  Parents were a part of the summer session for 
Schoolwide Title I transitioning, revising the positive behavior rubric in November and February, 
participation in surveys of Title I in May, surveys of curricular issues in February and parent 
representation at School Improvement Meetings in September, December, February, and June.  The June 
School Improvement meeting will evaluate Parent Involvement for the year. 
 
A.  School Level Parent Involvement Policy including Title I 
At Central Montcalm Upper Elementary the staff works with the parents to develop and implement 
appropriate strategies for helping their child achieve curriculum objectives.  To this end, staff collaborates 
with parents to discuss appropriate strategies for helping their child achieve.  Examples of this would 
include Title I meetings, parent-teacher conferences, phone calls and emails.  To foster a partnership 
between home and school the Upper Elementary uses a parent portal that allows access to their child’s 
current achievement.  Teacher email addresses and phone numbers are readily available on the school 
website and in newsletters.  The school newsletter contains helpful information regarding health, exercise, 
nutrition, and study habits to help maintain a consistent learning environment at home and school.  
Behavior expectations are shared with families through the student handbook, behavior rubrics, 
newsletters and on the school website.  Problem behaviors are addressed with input from home and 
school.  Second language learning homes are provided with a translator and/or translated materials at their 
request.   
  
Central Montcalm Upper Elementary has parent representation on the Title I planning committee.  We 
traditionally have only offered one annual parent meeting to discuss programming, growth and 
achievement.  One of our goals this year includes offering Title I parent meetings at several times to 
ensure greater parent attendance.  Parents would provide assistance in the evaluation of the parent 
involvement plan and suggest ways to minimize barriers to greater parent involvement.  These meetings 
would also provide suggestions for and illustrations for good parenting practices.  This would also lead to 
opportunities for parents to collaborate with both the school and other parents.   Individual meetings 
between the parent, the classroom teacher and the Title teacher take place throughout the school year to 
discuss the curriculum, assessments, and proficiency levels expected for their child.  Title I parents are 
surveyed annually in order to plan and improve the Title I program.  We will continue to hold evening 
family involvement nights such as Science Night and Young Author’s night. 
 
B. Parent Involvement Activities from Section 1118-e 
 
1.  The Upper Elementary sends home the state content standards parent guide at the open house prior to 
school starting and at parent teacher conferences.  Teachers answer any questions parents have regarding 
these standards.   We offer training on how to use the parent portal and interpret the report card.   
 
2.  Classroom teachers send home packets or assignments weekly to offer review of concepts taught in 
class.  Additional materials and training are provided to parents when needed. 
 
3.  Central Montcalm Upper Elementary has had video training using the “Parent’s On Your Side” 
program from Marygrove College.  Staff will continue to review videos and information they present. 
 
4.  Central Montcalm Upper Elementary collaborates with our community library to support our Reading 
Counts program and their summer reading program.  Our PTO offers many social activities for families of 
our students at various times throughout the year.  Community Education offers enrichment activities for 
our families.   
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5.  Central Montcalm Upper Elementary provides information in a format easily understood by parents. 
We have a Parent/Student/Teacher compact, a Student journal, classroom websites and newsletters, 
SchoolNotes webpages, a School newsletter, monthly PTO meetings, Title I reports, quartlerly Progress 
Reports, and quarterly report cards, Parent Portal for daily assignment checks, Parent/Teacher 
conferences, Staff email and classroom phones.  
 
14.  Every effort is made to support parents who need extra help interpreting and using materials sent 
home.  Teachers provide materials upon request to parents when needed. Parents will be given the 
opportunity each week to come into the UE computer lab to work with their student on any school related 
work; teacher SchoolNotes, writing blogs, Reading Counts tests, research papers, and/or check parent 
portal.  Meals will be provided for families who attend educational evening events. Teachers are easily 
accessible with technology. 
 
f.  Interpreters and classroom communications in their native language are provided upon request for 
parents with limited English proficiency.   Disabled parents are given individual support in accordance 
with their difficulty.  Migratory students and parents are offered support from the ISD Migrant 
Consultant. 
 
C. Evaluation of Parent Involvement 
The schoolwide plan will be evaluated throughout the year and at building school improvement meetings.  
Surveys will be sent to parents in the spring.  Results of these surveys will be shared on the parent list 
serve and the following fall at open house.  Results will be used by staff to improve the parent 
involvement activities and communication in the following year.  
 
D.  School-Parent Compact 
The student-parent compact is included in the student handbook, which is given out annually at the 
beginning of the school year.  This is reviewed at open house and parent-teacher conferences.   (See copy 
in Appendix 1)  The school-parent compact is reviewed annually and revised as needed with input from 
staff and parents each year. 
 
E.  Individual Student Academic Assessment Results 
Central Montcalm Upper Elementary sends home quarterly report cards, mid-term progress reports, 
MEAP results, and district assessment results.  Parents have access to parent portal for grades, which they 
can customize for their own needs. 
 
7. Preschool Transition Strategies 
This Upper Elementary School services students in grades 3 through 5 and does not need to address 
Preschool transition strategies however, the incoming students receive an orientation with their teachers 
from the lower elementaries before school ends in the spring.  Parents receive a letter from the principal 
welcoming the new students and are invited to an Open House before school begins with all staff present.  
This summer due to the new grade level transition, the UE offered two summer opportunities for students 
and their parents to tour the building and have a free lunch.  All fifth grade students will have a tour of the 
Middle School.  Students are offered opportunities to visit the Middle School as they bring their projects 
for the Educational Showcase, sports through Community Ed, and visit the MS for plays and musical 
performances.  The students moving up into the MS also receive a visit from the Middle School Yellow 
Ribbon students.  The focus is getting to know other students, accepting others, and reaching outside of 
their normal circle of friends.  All fifth grade students received a welcoming postcard from a Middle 
School student and the MS counselor visited each fifth and sixth grade classroom with MS expectations, 
exploratory class options and answered student questions about the Middle School.   
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8.  Teacher Participation in Making Assessment Decisions 
Teachers at the Upper Elementary School develop, adopt, and review all local assessments and take an 
active part in planning and using formative assessments.  Teachers at the UE review the school 
improvement plan, the goals and the strategies each spring.  Based on the MEAP and school assessments, 
strategies are updated or revised during staff meetings.  The school improvement team (with parent 
representation) carefully studies the data of common assessments at the school level and the MEAP, 
analyze and make recommendations to the staff.  The staff break into grade level groups, collaborate 
within small groups, and determine which assessments students need to let staff know what they are 
learning and what instructional needs are not being met.  Revisions that are made, often need further 
professional development and this training is made available during the next school year and is part of the 
PD calendar.  Science and Social studies assessments are given during the teaching.  The assessments are 
a combination of teacher made and textbook assessments. 
 
The following common assessments are given at the UE: 
Fall Mid Year End of Year 
Pre-test Math Post-Test Math Pre-Post Math 
Scholastic Reading Inventory  Scholastic Reading Inventory 

DIBELS DIBELS DIBELS 
Rebecca Sitton Spelling Rebecca Sitton Spelling All School Write 
 
 
9.  Timely and Additional Assistance 
Classroom Level Differentiated Instruction 
The UE School Improvement Plan specifies the use of best practice; differentiation.  This Plan states that 
classroom teachers will post learning objectives, teach and use thinking maps, and teach similarities and 
differences.  Differentiation is a topic that is a mystery to many of our teachers.  Professional 
Development will address this need for the 2009-2010.  The Professional Development plan will offer 
collaboration with teachers who are experienced in using this strategy. 
 
Process to Identify Students Needing Academic Assistance 
The Upper Elementary School has a process to identify students experiencing difficulty mastering the 
State’s academic standards.  Each student that is not proficient on the State MEAP is identified by the 
Title I teacher who consults with the teacher of the student to determine if additional assistance is needed.    
 
Timely and Additional Assistance 
If the teacher notices a need for additional assistance, the student is scheduled to work with the Title I 
staff.  At the UE, we have two Title I teachers, two Title I paras and a Homework Center.  A student with 
academic needs could use all three opportunities dependent upon the input of the parent, the teacher, and 
in some cases, the team of professionals concerned with a particular student.  Support is given during the 
day, during lunch recess and after school.  Pull out and Inclusion practices are both practiced at the UE 
depending upon the need of the student.  Effectiveness is demonstrated by student self evaluation, 
classroom teacher input, Title I teacher assessments, and parent and student surveys at the end of each 
year. 
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10.  Coordination of Federal, State, and Local Programs and Resources 
The programs at [school], as depicted in the chart below, are intended to provide staff, parents, and 
students with the skills and resources necessary to be successful in the educational process. These 
programs receive funding from Title I, Title II A, Title II D, Section 31-a, Parent Teacher Organization 
funds, and district general funds.   
 
Schoolwide Components Funding Sources Programs 
1. Comprehensive Needs 
Assessment 

• General Fund 
• Title I, Part A 
·  Title I, ARRA  

• [School] Schoolwide    
Transition Process 

2. Schoolwide Reform 
Strategies 
 

• General Fund 
• Title II A 
• Title I, Part A 
  Title I, ARRA 

• [School] School  
Improvement/ 
Schoolwide Plan 

3. Instruction by Highly 
Qualified Professional Staff 

• Title II A first then 
  General Fund 
 

• All staff (teachers and 
paraprofessionals) are 
currently highly qualified 

4. Strategies to Attract High 
Quality Highly Qualified 

• General Fund 
• Title II A 

• New Teacher Orientation 
Program 
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Teachers to High Needs 
Schools 

 
 

• District Professional 
Development 
• Conferences to support 
continual learning 
• Money for Classroom use 

5. High-Quality and 
Ongoing Professional 
Development 

• Title II A 
• Title II D (District Level) 
• General Fund 
• Title I, Part A 
• Title I, ARRA  

• Rick Stiggins Assessment 
for Learning 
• IGOR – data warehouse 
• Common Assessments 
• Lexia Software 
• Dr. Mike Schmoker 
Results Now 

6. Strategies to Increase 
Parental Involvement 

• Title I, Part A 
• Title I, ARRA 
• GSRP 
 

• Parent Involvement  
  Family Literacy Night(s) 
 

7. Preschool Transition 
Strategies 

• General Fund • Kindergarten Round-Up 
• Open Houses 

8. Teacher Participation in 
Making Assessment 
Decisions 
 

• General Fund 
• Title II A 

• Curriculum Meetings 
• Grade Level Meetings 
• IGOR Data Warehouse   
  training  
• Professional Development 

9. Timely and Additional 
Assistance to Students 
Having Difficulty 
Mastering 
the Standards 

• Title I, Part A 
• Title I, ARRA 
• Title IIA 
• Section 31a (at-risk funds) 
• General Fund 

• Read Naturally 
• The Herman Method 
• Lexia Reading 
• Summer School 
• Paraprofessionals 
 

10. Coordination and 
Integration of Federal, 
State, and Local Programs 
and Resources 

• General Fund The Special Project 
Coordinator completes 
coordination of funds with 
staff, administration, and 
Central Office 

 
Beyond the federal, state, local and coordination listed in the above chart, this district also coordinates the 
following programs to meet the needs of the schoolwide reform for ALL students: 

·  National School Lunch Program in all buildings – Free and Reduced Meals 
·  Violence Prevention Program in all buildings – Counselors/School Social Workers 
·  Head Start at Stanton Elementary – Eight Cap 
·  Technical & Vocational Programs – Montcalm Area Career Center 

 
 
D.  Curriculum Alignment 
The district follows a long-term curricular study plan.  Each curricular area is on a 3-5 year study and 
review cycle.  Curricular committees are made up of representation from each grade level.  During this 
cycle a year long study of the area is made.  Recommendations, updates, assessments, and materials 
needed are presented to the District School Improvement Team with approval to the board.  Teachers 
constantly collect data and give feedback on the alignment plan.   
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Central Montcalm Upper Elementary has a building level school improvement team that coordinates 
recommendations from the curricular study committees.  Grade levels collaborate on best practices to 
implement the updated alignment plan.  Teachers have online access to the state curriculum.  Inservice 
training is provided for new materials and best practices within the curricular area. For the 2009-2010 
school year CMPS will review the ELA Michigan Content Expectations, review assessment data, review 
research and revise formal curriculum.   
 
E. Development and Utilization of Community Resources and Volunteers 
CMUE is located in a rural setting outside the towns it serves, because of the distance drop-in volunteers 
are difficult to attract on a regular basis.  However, classroom volunteers are encouraged and utilized.  
Two or three volunteers typically commit to weekly help within classrooms.  Community members also 
help with the biannual career day at CMUE. 
 
The local library coordinates book purchases with the books in the “Reading Counts” program.  
Montcalm Community College offers several opportunities for enhanced learning experiences. 
 
The local VFW and American Legion provide support for patriotic lessons and help fund the WLAP – a 
yearly school based patriot event. 
 
The Montcalm Area Master Gardeners maintain an extensive perennial garden at CMUE.  This area is 
used for science and other outdoor activities.  It can also be used as a community service learning activity 
for the students. 
 
The CMUE Parent Teacher Organization offers support in these ways:  Field Trips, library books, 
playground improvements, Secret Santa shopping, book fairs, educational assemblies, and refreshments 
for various activities. 
 
F.  Role of Adult and Community Education, Libraries, and Community Colleges in the Learning 
Community 
Many of the Central Montcalm Upper Elementary students participate in Community Education 
programs.  These programs include athletics and enrichment activities.   
 
Our local library, The White Pine Library, provides learning opportunities for kids at the end of the school 
year and through out the summer.  They also support our Reading Counts program by providing books to 
the Upper Elementary.   
 
Montcalm Community College (MCC) is located 5 miles from the Upper Elementary.  Our fourth grade 
students participate in a Survival Swim program each year.  MCC also provides many unique field trip 
opportunities for our students.  Our students have visited college science classes, toured MCC’s Heritage 
Village, and enjoyed the indoor swimming pool. 
 
 
G.  Methods for Effective Use of Technology 
Central Montcalm has an approved District Technology Plan on file and on the district website that is 
valid from July 1, 2009 through June 30, 2012. 
 
At Central Montcalm Upper Elementary there is a computer lab with 32 computers that each classroom is 
scheduled weekly to use.  There are also 3 mobile carts containing 15 laptops for teachers to checkout for 
classroom use.  Each classroom has 2 computers for student use, and the library has 12 computers.  All 
computers in the building are internet accessible and networked throughout the building.  Students are 
able to do word processing, take reading quizzes, do online research, and send messages to other students 
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and teachers within the building.  Students have email access confined to the school district, but are able 
to send letters to students in other buildings.  Central Montcalm students also take an internet safety 
course during the school year. 
 
H.  On the Job Learning 
On the job learning apprenticeships and internships are not a focus of Central Montcalm Upper 
Elementary.  It is a primary focus at our secondary schools.  For more information contact John Kearney 
at 989 821-2100 
 
I.  Building Level Decision Making 
Central Montcalm Upper Elementary makes building level decisions regarding student programs and 
instructional strategies at staff meetings and with parent input through parents on the school improvement 
team and surveys.  Issues are presented, discussed, and the group comes to a consensus.  The Upper 
Elementary also uses staff surveys to gather input for the school improvement team to make decisions.   
Some issues are more confined by the district schedule.  Staff surveys often help drive the decisions made 
in scheduling at the district level.   
 
J.  Evaluation 
Each year the UE Staff will evaluate the school improvement plan and process.  We will evaluate student 
success from the UE common assessments and MEAP scores, as well as programs/process, perception, 
and demographic data.   The Building School Improvement team and the school staff will determine the 
effectiveness of the plan for UE student academic growth.  Revisions and additions to the plan will be 
made before school is out in June and plans will be rewritten for next school year.  In the fall, school 
goals, strategies and Professional Development are reviewed to make sure all staff have input for Use, 
Understanding, and Agreement to implement the plan and strategies for the school year and can be used to 
monitor progress towards goals and strategies (See Appendix 2). 
 
K.  Appendices 
  
 1.  School-Parent Compact 
 2.  2009-2010 Calendar of School Improvement Events 
 3.  Research citations 
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Appendix 1 
Central Montcalm Upper Elementary School-Parent Compact 

 
The following expectations are placed on the students, parents and staff of Central Montcalm Upper Elementary School 
(CMUE).  CMUE will accept nothing less than their best! These general expectations regarding student behavior and 
academics are in place and enforced to provide the best possible educational experience for “all” of CMUE’s students and 
teachers. CMUE is in the business of “Teaching & Learning.” Anything that distracts and/or interferes with the students’ 
right to learn and the teacher’s right to teach will not be tolerated. 
 

STUDENT EXPECTATIONS: 
·  students will respect the rights and property of others - fellow students, teachers, school employees, etc. 
·  students will abide by the golden rule -- “Do unto others as you would have them do unto you” 
·  students will be polite, courteous, and compliant to adults 
·  students will report to school on time 
·  students will report to their assigned classes on time (tardiness policy) 
·  students will be prepared to learn (student planners) 
·  learning is the responsibility of the students & teaching is the responsibility of the teachers 
·  Other_______________________________________________________________________________________________ 
 

 
PARENTAL EXPECTATIONS: 
·  parents will be held responsible/accountable for the behavior & discipline of their child/children 
·  parents will be held responsible/accountable for their child’s regular attendance at school (Michigan State Compulsory 
    Attendance Law) 
·  parents will outwardly support the importance of attaining an education 
·  parents will support their child’s educational experience through their communication with their child’s teachers and through 
   their attendance at school events. 
·  parents will be held responsible for ensuring their child’s proper school attire (see Student/Parent Handbook) 
·  Other_______________________________________________________________________________________________ 
 
 

STAFF AGREEMENT: 
·  provide a safe, nurturing, and conducive classroom learning environment 
·  provide teaching and instruction that allows all students to excel academically 
·  to maximize instructional time 
·  to hold all students accountable for the written and taught curriculum 
·  to accommodate the learning styles and unique academic and affective needs of their students 
·  to communicate with students and their parents/guardians regarding their academic progress in the written curriculum 
·  (vehicles for communication will include progress reports, report cards, parent phone calls, written communications, parent  
    meetings, I.E.P.T’s, etc.) 
·  Other_______________________________________________________________________________________________ 
 
 
I have reviewed and understand the School-Parent Compact for the 2009-2010 school year. 
 
Student’s Signature:________________________________ Date: __________________________ 
 
Parents’ Signature(s): _______________________________ Date: __________________________ 
 
Staff Signature(s):__________________________________ Date: _________________________ 
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Appendix 2                                          
School Improvement Plan 

2009-2010 Calendar of Events 
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Appendix 3 
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WriteSteps is a comprehensive writing program that has been created to meet the Michigan Grade Level 
Content Expectations for kindergarten through fifth grade teachers and students. WriteSteps serves 
teachers as professional development and curriculum.  WriteSteps units use best practices that have 
proven successful across diverse student populations.  The lessons have been tested, refined and proven in 
Michigan classrooms with different teaching styles, various class sizes and socioeconomic levels.  The 
WriteSteps unit materials and DVD lessons are based on the work and research of Lucy Calkins, Donald 
Graves, Ralph Fletcher, Ruth Culham, Vicki Spandel, Katie Wood Ray, Northwest Regional Educational 
Laboratory(NWREL) work in Six Traits, the National Writing Project and Commission on Writing, and 
various other sources. 
 
A feature of the WriteSteps model is that the design of the professional development is tailored to the 
needs of the teacher.  The concept is that the busy teacher watches the classroom demonstration lesson on 
DVD first before teaching the lesson to her students.  Included on the DVD are pages that pop up while 
watching the lesson.  These pages serve as professional development, as the text and voice on the page 
explains researched-based practices, classroom management tips, and further information that is helpful to 
understanding the lesson and the lessons to follow.  These DVDs take the guesswork out of how to get 
started teaching a GLCE based unit of study.  After the teacher watches the DVD, they are ready to use 
the lesson materials for the unit.   
Several researched based strategies are included in the lesson materials.  Some of these strategies include, 
but not limited to, graphic organizers such as: 5 Square Paragraphs, 2 Paragraph Plan and Write,  
Beginning, Middle and End, Picture Planning, 5 W’s+H, 4 W’s, and Character, Setting, Problem, Solution 
graphic organizer.   
 
WriteSteps can be used as a stand alone writing program, or can be used in conjunction with a national 
writing program such as, Lucy Calkins Units of Study, 6 Traits, Craft Plus, John Collins, Step Up to 
Writing, etc.  WriteSteps is designed to meet the Michigan Grade Level Content Expectations while 
creating stronger writers and writing teachers. 
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What is a Professional Learning Community? 
 
Dr. Rick DuFour defines a professional learning community (PLC) as “a group of people working 
interdependently toward the same goal.”1 Interdependence is an essential element because it: 
 
    * Provides equal access (equity, or universal access) to quality teaching by strengthening each teacher’s 
practice through collaboration, coaching, and shared planning 
 
    * Ends teacher isolation (thus reducing burnout) 
 
    * Helps teachers “work smarter” by sharing the tasks of analyzing data, creating common assessment 
tools, and devising other strategies for both students who struggle and those who need more challenge 
 
    * Enables teachers on grade-level (interdisciplinary) teams to devise lessons that teach reading and 
writing across the curriculum 
 
    * Provides teacher professional growth and job satisfaction through intellectual renewal, new learning, 
and cultivating leadership2 
 
Although counselors, library/media instructors, and special education teachers are important members of 
the schoolwide learning community, teachers are the primary members of professional learning 
communities that focus on instruction. The PLCs are critical for improving instructional practice. 
According to education researcher Mike Schmoker, professional learning communities are the surest, 
fastest way to instructional improvement. He characterizes two main practices that distinguish them: 
 
    * Teachers establish a common, concise set of essential curricular standards and teach to them on a 
roughly common schedule. 
 
    * They meet regularly to analyze teaching methods and their consequences (common assessment 
results).3 
 
Professional learning communities are central to the middle grades philosophy. They look at student 
needs, learning styles, and grade level standards as parts of a “whole” and collaboratively improve their 
professional practices to achieve specific results in student learning. 
 
Many middle school faculties do not use the term “professional learning community” (PLC), although 
they collaborate on teaching teams. However, the term “teaming” has evolved into a more strategic 
approach, bringing all elements of developmentally responsive, standards-based education together 
instead of allowing individuals or groups to work in isolation from the larger community. A PLC 
approach includes decisions that all members of the team support about scheduling, staff development 
planning, and when and how to include interventions. Teaming in the new sense—often reflected by the 
term “professional learning community”—draws on the resources of all members of the school staff, thus 
strengthening the outcomes. The collaborative discussions build on the expertise of knowledgeable, caring 
staff members who understand the dynamics of the school community and student needs. 
 
Other types of teams can continue to operate alongside the larger professional learning community by 
using the interdependent focus of a professional learning community. Each type of team serves students in 
a different way. In many middle schools, there are two major types of teaching teams: 
 
    * Interdisciplinary teams provide the small learning community connections across a grade level that 
help students feel connected. 
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    * Departmental teams help to ensure consistency in delivering grade-level, standards-based content. 
They can achieve DuFour’s three “Big Ideas”: what students should learn, how data-driven results (from 
common assessments) inform teachers about student learning, and which interventions will help students 
who do not meet standards. 
 
According to the National Middle School Association (NMSA), interdisciplinary team teaching: 
 
Consists of two or more teachers from different subject areas and the group of students they commonly 
instruct. Team teachers plan, coordinate, and evaluate curriculum and instruction across academic areas. 
Teams cultivate meaningful and regular communication with families. Teams often share the same 
schedule and the same area of the building. For teachers, teams provide a collaborative and supportive 
work group. For students, teams offer stable relationships with teachers and peers.4 
 
Researchers describe three advantages of interdisciplinary teaching for students. 
 
First, because teachers share the same groups of students, they can discuss the strengths and weaknesses 
of individual students, making it easier to meet their needs. Second, interdisciplinary teams of teachers 
can facilitate connections across different disciplines. Finally, there are more opportunities for positive 
peer and teacher-student relationships because teachers on the same team teach the same groups of 
students.5 
 
A key component of both interdisciplinary and departmental team teaching is common planning time (see 
Chapter 3, “Time,” for a more complete discussion about flexible scheduling that allows time for team 
planning and preparation ). Team members have the same free period for planning, coordinating, and 
discussing learning needs together. One of the key roles of the PLC is to determine how to provide 
instruction to meet the goals of student learning. The State Board of Education-adopted content standards 
define what students need to know and be able to do. How to provide instruction to ensure that students 
master the content of the standards is the realm of the teacher and the professional learning community. 
Discussion about the standards, the texts, and the tests helps all teachers to “be on the same page” about 
what students need to learn and what constitutes evidence of learning. That, in turn helps the teams to 
develop common assessments (see a discussion about common benchmarks assessments in Chapter 2, 
“Instruction, Intervention, and Assessment") to see if all students in a particular grade level or course 
actually learned what teachers taught. 
 
A discussion about what students need to know should include what PLC members mean by rigor (see 
Chapter 1, “Rigor” for more on this topic.) The ongoing discussion about rigor includes: 
 
    * Definitions and perceptions about rigor (William Daggett’s Rigor/Relevance Framework [Outside 
Source). 
    * Training and practice grading sessions (calibration) so each teacher on a team is using rubrics in the 
same way 
    * Dialogues about homework, its uses, and grading standards (see the homework discussion in Chapter 
2, “Instruction, Assessment, and Intervention.”) 
    * Professional Learning Community Resources are available to help teams establish norms and learn 
about strategies that work. 
 
Previous Section 
The Middle Grades Community—Focused on Learning 
 
Next Section 
NCLB and California Requirement for Highly Qualified Teachers and Principals 
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Footnotes 
1 Richard Dufour, “Critical Priorities in Building a Professional Learning Community.” Cybercast 
presentation to the Curriculum and Instruction Steering Committee of the California County 
Superintendents Educational Services Association, March 2006. 
2 Pamela Grossman, Sam Wineburg, and Stephen Woolworth, “What Makes Teacher Community 
Different from a Gathering of Teachers?” (PDF; Outside Source), Center for the Study of Teaching and 
Policy and Center on English Learning & Achievement (CELA) (December 2000), 49-53. 
3 Mike Schmoker, Results Now: How We Can Achieve Unprecedented Improvements in Teaching and 
Learning. Alexandria, Va.: Association for Supervision and Curriculum Development, 2006, pp. 106-108. 
4 S. B. Mertens and N. Flowers, “Research Summary —Interdisciplinary Teaming” (PDF; Outside 
Source), Columbus, Ohio: National Middle School Association (May 2004). 
5 Jaana Juvonen and others, Focus on the Wonder Years (PDF; Outside Source). Prepared by the RAND 
Corporation. Arlington, Va.: Edna McConnell Clark Foundation, 2004, p. 21. 
 

Conclusion to the 90/90/90 school article and resources 
 
CONCLUSION 
Perhaps the most compelling argument against any research about success in high poverty 
schools is the observation that there are cases where teachers are doing all of the right things, and 
yet student achievement remains low. There are no magic potions to deliver improved student 
achievement. The best that researchers and policymakers can do is to examine the preponderance 
of the evidence and draw appropriate conclusions. When a jury is presented with the evidence in 
a court case, it rarely has a perfect data set with unquestionable research. Rather, the jury 
confronts conflicting information, including information with errors, uncertainties, and differing 
interpretations. From this mix, we ask twelve people of good will and common sense to draw an 
appropriate conclusion based on the preponderance of the evidence. 
The 90/90/90 research and the other evidence offered in this article fall far short of perfection. It 
does, however, contribute to the larger body of evidence that, in its totality, suggests useful 
strategies for high poverty schools. Moreover, in any research project, we must recognize that 
perfection is not an option. Rather, we can only choose among the errors that we commit, and 
attempt to minimize the risk of our errors. From a research perspective, we must choose between 
the risk of confirming a hypothesis that is not true and the risk of failing to confirm a hypothesis 
that is true. In the case of the professional practices recommended in this article, we also have 
two potential errors. One error is the replication of these practices, including an increase in our 
commitment to literacy, nonfiction writing, and collaboration, and the subsequent discovery that 
the students really did not need all of that extra work after all. What is the risk of this strategy? 
Excessively literate students? Teachers who collaborate too much? The other error is the failure 
to act while we search for perfection or persist in a state of disbelief. Risks attendant with such 
delay will be debilitating for another generation of students. I do not claim that the 90/90/90 
research and its many counterparts in the literature are perfect. I only suggest that the risks of this 
research being wrong are minimal. The risks if the research is correct and ignored are grave. 
Page 20 
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Getting Acquainted with the Essential Nine 
by Laura Varlas 
ASCD Curriculum Update 
Winter 2002 
 
 
Researchers at Mid-continent Research for Education and Learning (McREL) have identified nine 
instructional strategies that are most likely to improve student achievement across all content areas and 
across all grade levels. These strategies are explained in the book Classroom Instruction That Works by 
Robert Marzano, Debra Pickering, and Jane Pollock. 
 
1. Identifying similarities and differences 
2. Summarizing and note taking 
3. Reinforcing effort and providing recognition 
4. Homework and practice 
5. Nonlinguistic representations 
6. Cooperative learning 
7. Setting objectives and providing feedback 
8. Generating and testing hypotheses 
9. Cues, questions, and advance organizers 
 
The following is an overview of the research behind these strategies as well as some practical applications 
for the classroom. 
 
1. Identifying Similarities and Differences 
 
The ability to break a concept into its similar and dissimilar characteristics allows students to understand 
(and often solve) complex problems by analyzing them in a more simple way. Teachers can either directly 
present similarities and differences, accompanied by deep discussion and inquiry, or simply ask students 
to identify similarities and differences on their own. While teacher-directed activities focus on identifying 
specific items, student-directed activities encourage variation and broaden understanding, research shows. 
Research also notes that graphic forms are a good way to represent similarities and differences. 
 
    Applications: 
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    * Use Venn diagrams or charts to compare and classify items. 
    * Engage students in comparing, classifying, and creating metaphors and analogies. 
 
2. Summarizing and Note Taking 
 
These skills promote greater comprehension by asking students to analyze a subject to expose what's 
essential and then put it in their own words. According to research, this requires substituting, deleting, and 
keeping some things and having an awareness of the basic structure of the information presented. 
 
    Applications: 
    * Provide a set of rules for creating a summary. 
    * When summarizing, ask students to question what is unclear, clarify those questions, and then predict 
what will happen next in the text. 
 
Research shows that taking more notes is better than fewer notes, though verbatim note taking is 
ineffective because it does not allow time to process the information. Teachers should encourage and give 
time for review and revision of notes; notes can be the best study guides for tests. 
 
    Applications: 
    * Use teacher-prepared notes. 
    * Stick to a consistent format for notes, although students can refine the notes as necessary. 
 
3. Reinforcing Effort and Providing Recognition 
 
Effort and recognition speak to the attitudes and beliefs of students, and teachers must show the 
connection between effort and achievement. Research shows that although not all students realize the 
importance of effort, they can learn to change their beliefs to emphasize effort. 
 
    Applications: 
    * Share stories about people who succeeded by not giving up. 
    * Have students keep a log of their weekly efforts and achievements, reflect on it periodically, and even 
mathematically analyze the data. 
 
According to research, recognition is most effective if it is contingent on the achievement of a certain 
standard. Also, symbolic recognition works better than tangible rewards. 
 
    Applications: 
    * Find ways to personalize recognition. Give awards for individual accomplishments. 
    * "Pause, Prompt, Praise." If a student is struggling, pause to discuss the problem, then prompt with 
specific suggestions to help her improve. If the student's performance improves as a result, offer praise. 
 
4. Homework and Practice 
 
Homework provides students with the opportunity to extend their learning outside the classroom. 
However, research shows that the amount of homework assigned should vary by grade level and that 
parent involvement should be minimal. Teachers should explain the purpose of homework to both the 
student and the parent or guardian, and teachers should try to give feedback on all homework assigned. 
 
    Applications: 
    * Establish a homework policy with advice-such as keeping a consistent schedule, setting, and time 
limit-that parents and students may not have considered. 
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    * Tell students if homework is for practice or preparation for upcoming units. 
    * Maximize the effectiveness of feedback by varying the way it is delivered. 
 
 
Research shows that students should adapt skills while they're learning them. Speed and accuracy are key 
indicators of the effectiveness of practice. 
 
    Applications: 
    * Assign timed quizzes for homework and have students report on their speed and accuracy. 
    * Focus practice on difficult concepts and set aside time to accommodate practice periods. 
 
5. Nonlinguistic Representations 
 
According to research, knowledge is stored in two forms: linguistic and visual. The more students use 
both forms in the classroom, the more opportunity they have to achieve. Recently, use of nonlinguistic 
representation has proven to not only stimulate but also increase brain activity. 
 
    Applications: 
    * Incorporate words and images using symbols to represent relationships. 
    * Use physical models and physical movement to represent information. 
 
6. Cooperative Learning 
 
Research shows that organizing students into cooperative groups yields a positive effect on overall 
learning. When applying cooperative learning strategies, keep groups small and don't overuse this 
strategy-be systematic and consistent in your approach. 
 
    Applications: 
    * When grouping students, consider a variety of criteria, such as common experiences or interests. 
    * Vary group sizes and objectives. 
    * Design group work around the core components of cooperative learning-positive interdependence, 
group processing, appropriate use of social skills, face-to-face interaction, and individual and group 
accountability. 
 
7. Setting Objectives and Providing Feedback 
 
Setting objectives can provide students with a direction for their learning. Goals should not be too 
specific; they should be easily adaptable to students' own objectives. 
 
    Applications: 
    * Set a core goal for a unit, and then encourage students to personalize that goal by identifying areas of 
interest to them. Questions like "I want to know" and "I want to know more about . . ." get students 
thinking about their interests and actively involved in the goal-setting process. 
    * Use contracts to outline the specific goals that students must attain and the grade they will receive if 
they meet those goals. 
 
Research shows that feedback generally produces positive results. Teachers can never give too much; 
however, they should manage the form that feedback takes. 
 
    Applications: 
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    * Make sure feedback is corrective in nature; tell students how they did in relation to specific levels of 
knowledge. Rubrics are a great way to do this. 
    * Keep feedback timely and specific. 
    * Encourage students to lead feedback sessions. 
 
8. Generating and Testing Hypotheses 
 
Research shows that a deductive approach (using a general rule to make a prediction) to this strategy 
works best. Whether a hypothesis is induced or deduced, students should clearly explain their hypotheses 
and conclusions. 
 
    Applications: 
    * Ask students to predict what would happen if an aspect of a familiar system, such as the government 
or transportation, were changed. 
    * Ask students to build something using limited resources. This task generates questions and 
hypotheses about what may or may not work. 
 
9. Cues, Questions, and Advance Organizers 
 
Cues, questions, and advance organizers help students use what they already know about a topic to 
enhance further learning. Research shows that these tools should be highly analytical, should focus on 
what is important, and are most effective when presented before a learning experience. 
 
    Applications: 
    * Pause briefly after asking a question. Doing so will increase the depth of your students' answers. 
    * Vary the style of advance organizer used: Tell a story, skim a text, or create a graphic image. There 
are many ways to expose students to information before they "learn" it. 
 
Source: Adapted from Classroom Instruction That Works by R. J. Marzano, D. J. Pickering, and J. E. 
Pollock, 2001, Alexandria, VA: ASCD. 
 


