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A. Mission Statement
Central Montcalm Public School District Mission Staement
To advance quality learning

Central Montcalm Upper Elementary School Mission Satement
Quality Education in an Enriching Environment

B. School Improvement Team Stakeholders

Name

Position

Contact Information

Susan Koster

Principal

skoster@cms.maisd.com

Deb Kuczynski Title teacher dkuczynski@cms.maisah.co
Ann McClintic 3% grade teacher amcclintic@cms.maisd.com
Jeff Trimper A grade teacher jtrimper@cms.maisd.com
Becky Tower 8 grade teacher btower@cms.maisd.com
Jane Trimper DSIT rep jatrimper@cms.maisd.com
Mike Williams Parent 59xill@charter.net

Marissa Shick Title Para mshick@cms.maisd.com
Sharon Wagner Parent 989-831-8169

Role of Team The role of this team is to make a school wide mepment plan that will make a positive
change (a difference) in student success at Cavitvatcalm Upper Elementary (CMUE) school. This
team will consult with all stakeholders to develom implement strategies to this end.

C. Ten Components to the School Improvement Plan

1. Comprehensive Needs Assessment

COMPREHENSIVE NEEDS ASSSESSMENT PROCESS
The UE staff collaborated on the Education YESIr&ficators during the 2008-2009 school year. We
analyzed the MEAP results in the spring of 2009 wailidcollaborate on item analysis in the fall dZ0.
Staff also participated in the ISD Data Slug festeb 2009 and completed the school profile on the
AdvanceEd site. We looked at the district assessama at the end of the year and compared rdsults
see data trends. A staff and parent climate sumssyadministered, as well as‘adiade student survey.
Through the school improvement process with theired stakeholders the UE staff was able to
determine results and draw conclusions as outl@bolw. The Schoolwide Improvement team met five
days this summer 2009 to build our plan. Pargrasgs, teachers and administrators were in atteedan

as per our sign in sheet.

STUDENTS, SCHOOL, STAFF, AND COMMUNITY DEMOGRAPHIMATA
The Upper Elementary School is composed of thodyth, and fifth grade students and report a 62% fr
and reduced population. The school has 440 stadendt classrooms and is 97% Caucasian. We house
five to six sections in each grade level, one celorstwo Title teachers, two resource teachers, on
categorical program and house the ISD programrfastionally impaired children. We share one social
worker, PE, music, and art teachers with other slshwithin the district. More than half of the UE
teaching staff reports over fifteen years of teaglaxperience. All are highly qualified and ceetf.
Montcalm County is rural with no manufacturing mess, but does have small businesses and farms.
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Stanton is the county seat and community servit&teotal Health, Social Services, and related docia
service providers are within five miles to the sahouilding. We had 437 students enrolled lastyea

This is an increase from the last three years. sTitvegroup numbers reflected an increase overdsne
well. The parent teacher conference attendanogsshalight increase over the last three years 88m

to 94% for the November conferences. Teachersram@ueaged to make phone calls and home visits with
the principal if parents don’t attend their confeze. Parents are given choices of times to mahtthe
teacher and every effort is made to meet with Hrem at their convenience. The tables on the pax¢
show evidence of the demographic data.

School Profile Data
Enrollment- UE enrollment changes slightly eachrybat basically shows each grade level to be altbf the student
population.

Enrollment 2005-2006 2006-2007 2007-2008 2008-2009
4" graders 130 30% | 137 33%| 131 33% 159 36%
5" graders 149 35% | 129 31%| 140 35% 135 31%
6" graders 150 35% | 145 35%| 125 32% 143 33%
Total 429 412 396 437

Sub Group Data- This chart shows an increase irettenomically disadvantaged subgroup. The boghthli outnumber the
girls each year, the migrant subgroup is below 28d ¢he special education population remains a sgead

Sub Group Populations 2005-6 2006-7 2007-8 2008-9
Total Population 429 412 396 437
Boys 231 219 205 231

Girls 198 193 191 206
Migrant 6 6 3 2

Limited English Proficient 8 2%| 8 2% 13 3% 183 3%
Students with Disabilities 60 14%b69 | 14%| 58 | 15%| 61 | 14%
Ethnicity 29 | 7% | 26| 6%| 15| 5% 20 5%
Economically Disadvantaged 87 209%800| 49% | 206 | 52% | 234 | 54%

Staffing 2009- 78% of the staff are tenured andcehawer 5 years of teaching experience. 100% agbliqualified and
certified to teach at the Upper Elementary Schd@draprofessionals must have a two-year collegéodip or have
documentation showing proof of passing the WorlksKé&yhe UE paras are highly qualified.

Staffing Years of Teaching Experience
# of 0-3 4-8 9-12 >15
teachers
Teachers 27 6 5 4 12
Highly Qualified 27
Paraprofessionals 3
HQ paras 3

Parents attending Parent/Teacher Conferences- iShise first year we collected disaggregated infation on sub groups for
this activity. This graph shows limited gaps betwsub groups.

Parents Attending Conferences 2005-6 2006-7 2007-8 2008-9
Total 89% 90% 91% 94%
Boys 94%
Girls 95%
Migrant NA NA NA NA

Limited English Proficient NA NA NA NA
Students with Disabilities 90%
Ethnicity NA NA NA NA
Economically Disadvantaged NA NA NA NA | 93%




PROGRAMS AND PROCESS DATA

In the winter of 2009, Central Montcalm Upper Elertaey staff completed the Ed YES indicators for
school accountability. The results of the Ed YB&ponent showed that UE has a need in the areas of
common assessments, teacher collaboration, univessaf best practices, and increased parent
involvement in building decision making.

Strand | had one weak area and that is to let students kviwat they are learning, so we combined the
best practice for delivery of instruction with commicating the benchmarks before lessons to help us
improve in this area.

Strand Il showed areas to improve under Leadership; Insbnadtsupport and collaborative inquiry.
Strand Ill showed us to be exemplary in most areas.

Strand IV showed parental involvement in decision makingnisrea of need.

Stand V showed all indicators to be exemplary.

STAFF, PARENT AND STUDENT PERCEPTION DATA

During the 2008-2009 school year, staff completedEd YES indicators, which gave teacher
perceptions on school programs and processes.s Aetarmined to be focus areas for 2009-2010 ieclud
common assessments, teacher collaboration, univessaf best practices, and increased parent
involvement in building decision making. Strandaldrone weak area and that is to let students know
what they are learning, so we combined the bestipeafor delivery of instruction with communicagin
the benchmarks before lessons to help us improtlasrarea. Strand Il showed areas to improve unde
Leadership; Instructional support and collaboraiingiiry. Strand Ill, Personal and Professional
Learning shows us to be exemplary in most areastrand 1V, School Community Relations, parental
involvement in decision making is an area of neledStand V, Data and Information Management we
are found to be exemplary.

Staff and parent also completed a climate sunRgsults indicated teacher perceptions that UE stade
are making gains in their learning, professionaleti@oment provided was valuable for meeting thedaee
of their students. According to parents perceptipasents are happy with the Title | school offgan
during and after school.

In 2008-2009, surveys from students moving to tiekdie school indicated they had teachers who cared
about their learning and about them as a person.

SCHOOL ACHIEVEMENT ON DISTRICT ASSESSMENTS

The Upper Elementary School gives a common ma#saisgent, two writing assessments, and two
reading assessments. The following graphs showtgrirom grade level to grade level in all
assessments ,and Rebecca Sitton spelling showseealloncreased performance for students.






SCHOOL ACHIEVEMENT ON STATE ASSESSMENTS
Michigan Education Assessment Program (MEAP)- Tkhaets shows all sub groups but the Students
with Disabilities have made AYP (Adequate YearlygRess)in writing and in math.

Fourth Grade AYP* Demographic Report 2008-2009

English Language Arts (Reading and Mathematics Additional
Writing) Academic
Indicators
Percent Proficient and Percent Proficient
Percent Advanced (Level 1 & 2) Percent and Advanced (Level | Attendance
AP SHRET Tested Goal: Tested 1&2) Rate
Subgroup Goal
Goal: 95% Goal: 95% Goal: 85%
School | State | School | State | AYP | School| State | School | State | AYP | School | State
59 65
All Students 99 68 77 99 86 88 95%
White, Not of
Hispanic 69 83 86 92
Origin
Students with
Disabilities = 44 S | R
Economically
Disadvantaged 60 64 81 80

*This data references all students tested. The A¥@editation status is based on full academic stealents on

Fifth Grade AYP* Demographic Report 2008-2009

English Language Arts (Reading and Mathematics Additional
Writing) Academic
Indicators
Percent Proficient and Percent Proficient and
Percent Advanced (Level 1 & Percent Advanced (Level 1 & Attendance
A\S(EbStr%iem Tested 2) Tested 2) Rate
group Goal: Goal:
Goal: 95% Goal: 95% Goal: 85%
School | State | School | State | AYP | School | State | School | State | AYP | School | State
59 65
All Students 96 70 78 95 68 77 95%
White, Not of
Hispanic 71 84 69 83
Origin
Students with
Disabilities S el
Economically
Disadvantaged = els o 2

*This data references all students tested. The A¥@editation status is based on full academic stegents only.



Sixth Grade AYP* Demographic Report 2008-2009

English Language Arts (Reading and Mathematics Additional
Writing) Academic
Indicators
Percent Proficient and Percent Proficient and
Percent Advanced (Level 1 & Percent Advanced (Level 1 & Attendance
AYP Student Tested 2) Tested 2) Rate
Subgroup Goal: Goal:
Goal: 95% Goal: 95% Goal: 85%
School | State | School | State | AYP | School | State | School | State | AYP | School | State
59 65
All Students 97 85 80 97 85 80 95%
White, Not of
Hispanic Origin 86 86 86 85
Students with
Disabilities - - 45
Economically
Disadvantaged 74 2t e 2

Sub-Group Analysis of Michigan Education Assessi@mdramThe summary of these charts is that CM

students are below the state level as they efftgrade but make gains. Scores shdwgfade students
meet or exceed State averages for ELA and Matle. p&lcentage of students in level 4 across allerunt
and grade levels is less than 10% except for thegsaup of students with disabilities. 30-15% of o
students are in Level 3. Gaps exist between solpgrfor proficiency levels.

Fourth Grade Reading Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SR ST Year Proficient Proficient Proficient in Advanced | Proficient Basic BBZI:;:\:I
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 81 81 84 99 22 59 15 4
2008-09 74 74 83 23 51 24 3
Male 2007-08 82 82 82 16 65 15 4
2008-09 70 70 81 22 48 28 2
Female 2007-08 80 80 87 26 54 16 4
2008-09 78 78 85 24 54 19 3
White, Not of 2007-08 81 81 89 21 61 15 4
Hispanic Origin | 2008-09 75 75 88 24 51 22 3
Students with 2007-08 30 30 57 0 30 50 20
Disabilities 2008-09 32 32 55 5 27 64 5
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 76 76 75 17 59 19 5
Disadvantaged | 2008-09 65 65 73 16 49 30 4




Fourth Grade Writing Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
St €t Year Proficient Proficient Proficient in Advanced | Proficient Basic %ee:;)iv(\:/
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 26 26 44 99 1 26 70 3
2008-09 30 30 44 0 30 69 1
Male 2007-08 39 39 39 0 22 73 5
2008-09 22 22 39 0 22 77 1
Female 2007-08 30 30 50 1 29 69 11
2008-09 39 39 50 0 39 61 0
White, Not of 2007-08 26 26 50 1 25 71 3
Hispanic Origin | 2008-09 31 31 50 0 31 69 1
Students with 2007-08 0 0 17 0 0 80 20
Disabilities 2008-09 5 5 17 0 30 69 1
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 15 15 30 0 15 81 4
Disadvantaged | 2008-09 24 24 30 0 24 75 1

Fourth Grade English Language Arts Demographic Repad

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SlLelelEEL Year Proficient Proficient Proficient in Advanced | Proficient Basic BBZI;VZ
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 68 68 76 99 6 62 26 6
2008-09 68 68 77 6 62 30 2
Male 2007-08 65 65 73 4 62 27 7
2008-09 64 64 74 7 57 34 2
Female 2007-08 70 70 80 9 61 26 4
2008-09 73 73 79 5 68 26 1
White, Not of 2007-08 69 69 82 5 64 25 6
Hispanic Origin | 2008-09 69 69 83 7 63 29 2
Students with 2007-08 20 20 43 0 20 50 30
Disabilities 2008-09 18 18 44 0 18 77 5
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 60 60 63 7 53 32 8
Disadvantaged | 2008-09 60 60 64 3 56 37 3




Fourth Grade Mathematics Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SR ST Year Proficient Proficient Proficient in Advanced | Proficient Basic BBZI:;/:
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 80 80 86 99 27 57 18 2
2008-09 86 86 88 27 59 13 1
Male 2007-08 80 80 86 30 50 18 2
2008-09 81 81 88 27 54 17 2
Female 2007-08 80 80 86 24 56 18 1
2008-09 82 82 88 26 66 8 0
White, Not of 2007-08 82 82 91 28 55 16 2
Hispanic Origin | 2008-09 86 86 92 28 58 13 1
Students with 2007-08 55 55 65 0 55 36 9
Disabilities 2008-09 48 48 68 9 39 43 9
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 74 74 77 21 53 24 3
Disadvantaged | 2008-09 81 81 80 18 63 18 1

Fifth Grade Reading Demographic Report

School

District

State

Percent of Students in the School at Each

Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
St €t Year Proficient Proficient Proficient in Advanced | Proficient Basic %ee:;)iv(\:/
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 83 83 82 96 38 45 11 6
2008-09 76 76 82 23 53 16 8
Male 2007-08 89 89 79 39 49 8 4
2008-09 72 72 80 17 55 17 12
Female 2007-08 76 76 84 37 39 15 8
2008-09 80 80 83 28 52 15 4
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 83 83 87 39 44 11 6
Hispanic Origin | 2008-09 77 77 87 23 54 15 8
Students with 2007-08 50 50 44 10 40 20 30
Disabilities 2008-09 22 22 49 0 22 39 39
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 78 78 71 34 45 12 9
Disadvantaged | 2008-09 71 71 70 18 53 19 10
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Fifth Grade Writing Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
St €t Year Proficient Proficient Proficient in Advanced | Proficient Basic %2\'3’!
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 53 53 59 96 0 53 43 4
2008-09 52 52 63 0 52 45 2
Male 2007-08 58 58 54 0 58 39 3
2008-09 39 39 58 0 39 57 3
Female 2007-08 46 46 64 0 46 47 7
2008-09 63 63 69 0 63 35 1
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 53 53 65 0 53 43 4
Hispanic Origin | 2008-09 53 53 69 0 53 45 2
Students with 2007-08 10 10 24 0 10 70 20
Disabilities 2008-09 6 6 26 0 6 83 11
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 51 51 44 0 51 45 5
Disadvantaged | 2008-09 57 57 49 0 47 50 3

Fifth Grade Mathematics Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SR ST Year Proficient Proficient Proficient in Advanced | Proficient Basic BBZI:;/:
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 77 77 74 95 29 48 19 4
2008-09 68 68 77 35 34 27 5
Male 2007-08 81 81 75 37 44 14 5
2008-09 62 62 78 37 25 33 5
Female 2007-08 71 71 73 19 53 27 2
2008-09 74 74 76 33 41 21 4
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 77 77 81 29 49 19 4
Hispanic Origin | 2008-09 69 69 83 34 35 27 4
Students with 2007-08 33 33 44 8 25 33 33
Disabilities 2008-09 39 39 47 17 22 44 17
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 70 70 60 33 37 22 7
Disadvantaged | 2008-09 61 61 64 32 30 33 6
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Fifth Grade English Language Arts Demographic Repor

School District State Percent of Students in the School at Each AchievemieLevel
Percent of | Percent of | Percent of | Percent
School Stugje_nts Stugje_nts Stugje_nts Te_sted Advanced | Proficient Basic _
Year Proficient Proficient Proficient in Below Basic (Level 4)
and and and el (Level 1) (Level 2) (Level 3)
Advanced | Advanced | Advanced

2007-08 78 78 78 96 15 62 17 5
2008-09 70 70 78 8 63 25 5
2007-08 81 81 75 18 63 16 3
2008-09 63 63 76 7 57 30 7
2007-08 73 73 81 12 61 19 8
2008-09 76 76 81 8 68 21 3
2007-08
2008-09
2007-08
2008-09
2007-08
2008-09
2007-08 77 77 84 16 61 18 5
2008-09 71 71 84 7 64 24 5
2007-08 40 40 42 10 30 40 20
2008-09 11 11 42 0 11 61 28
2007-08
2008-09
2007-08 69 69 65 12 57 23 8
2008-09 64 64 66 8 56 29 7

Fifth Grade Science Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SR ST Year Proficient Proficient Proficient in Advanced | Proficient Basic %23’:
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 83 83 82 95 33 50 14 3
2008-09 79 79 83 34 45 17 4
Male 2007-08 85 85 82 33 52 12 2
2008-09 74 74 83 38 36 18 8
Female 2007-08 80 80 82 32 47 17 3
2008-09 83 83 83 31 53 17 0
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 82 82 89 34 49 15 3
Hispanic Origin | 2008-09 79 79 89 34 45 17 4
Students with 2007-08 42 42 62 8 33 42 17
Disabilities 2008-09 53 53 64 16 37 32 16
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 81 81 70 22 58 15 4
Disadvantaged | 2008-09 75 75 72 31 44 20 5
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Sixth Grade Reading Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
St €t Year Proficient Proficient Proficient in Advanced | Proficient Basic %2\'3’!
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 75 75 82 97 28 47 16 10
2008-09 84 84 81 40 45 14 2
Male 2007-08 66 66 79 30 36 18 16
2008-09 82 82 78 44 38 15 4
Female 2007-08 84 84 85 26 57 13 3
2008-09 88 88 83 33 54 12 0
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 77 77 87 29 47 15 10
Hispanic Origin | 2008-09 85 85 86 40 45 13 2
Students with 2007-08 7 7 47 0 29 36 36
Disabilities 2008-09 - - 45 = = = =
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 68 68 71 25 43 16 16
Disadvantaged | 2008-09 74 74 69 28 46 24 3

Sixth Grade W

riting Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SR ST Year Proficient Proficient Proficient in Advanced | Proficient Basic BBZI:;/:
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 67 67 73 97 2 66 28 5
2008-09 81 81 76 0 81 17 2
Male 2007-08 56 56 66 2 54 38 7
2008-09 77 77 71 0 77 20 4
Female 2007-08 79 79 79 2 77 18 3
2008-09 86 86 80 0 86 14 0
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 70 70 78 2 68 26 4
Hispanic Origin | 2008-09 81 81 81 0 81 18 1
Students with 2007-08 7 7 33 0 7 71 21
Disabilities 2008-09 - - 37 - - - -
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 63 63 60 2 62 32 5
Disadvantaged | 2008-09 71 71 64 0 71 25 4
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Sixth Grade English Language Arts Demographic Repdr

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
St €t Year Proficient Proficient Proficient in Advanced | Proficient Basic %2\'3’!
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Student 2007-08 73 73 80 97 11 62 25 2
2008-09 85 85 80 19 66 14 1
Male 2007-08 61 61 76 8 52 36 3
2008-09 80 80 77 22 59 18 1
Female 2007-08 85 85 83 13 72 15 0
2008-09 91 91 82 14 77 9 0
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 74 74 86 11 63 25 1
Hispanic Origin | 2008-09 86 86 85 19 67 13 1
Students with 2007-08 14 14 41 0 14 79 7
Disabilities 2008-09 - - 41 = = = =
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 67 67 67 10 57 30 3
Disadvantaged | 2008-09 74 74 68 15 59 25 1

Si

xth Grade Mathematics Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
SR ST Year Proficient Proficient Proficient in Advanced | Proficient Basic BBZI:;/:
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 72 72 73 97 35 37 21 7
2008-09 86 86 80 51 35 11 3
Male 2007-08 69 69 72 34 35 23 8
2008-09 86 86 79 55 30 11 4
Female 2007-08 74 74 73 36 38 20 7
2008-09 86 86 81 44 42 12 2
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 72 72 80 36 35 22 7
Hispanic Origin | 2008-09 86 86 85 51 35 11 3
Students with 2007-08 20 20 35 0 20 40 40
Disabilities 2008-09 40 40 45 10 30 40 20
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 64 58 27 38 28 8
Disadvantaged | 2008-09 80 69 42 38 14 6
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Sixth Grade Social Studies Demographic Report

School District State Percent of Students in the School at Each
Percent of | Percent of | Percent of | Percent Achievement Level
School Students Students Students Tested
eI EELE Year Proficient Proficient Proficient in Advanced | Proficient Basic %ilks)i\::v
and and and School (Level 1) (Level 2) (Level 3) (Level 4)
Advanced | Advanced | Advanced
All Students 2007-08 68 68 73 97 37 32 18 14
2008-09 74 74 74 45 30 14 11
Male 2007-08 63 63 72 39 24 19 18
2008-09 75 75 74 48 27 11 14
Female 2007-08 74 74 73 34 39 16 10
2008-09 74 74 73 40 34 19 7
Amer. Indian/ 2007-08
Native Alaskan | 2008-09
Black, Not of 2007-08
Hispanic Origin | 2008-09
Hispanic 2007-08
2008-09
White, Not of 2007-08 70 70 81 37 33 16 14
Hispanic Origin | 2008-09 75 75 81 45 30 14 10
Students with 2007-08 27 27 40 7 20 13 60
Disabilities 2008-09 18 18 40 9 9 27 55
Limited English | 2007-08
Proficient 2008-09
Economically 2007-08 59 59 56 30 30 27 14
Disadvantaged | 2008-09 63 63 59 31 31 17 20

COMPREHENSIVE NEEDS ASSESSMENT RESULTS
The results of the Ed YES component showed thah&ta need in the areas of common assessments,

teacher collaboration, universal use of best prastiand increased parent involvement in building

decision making. The results of MEAP showed oudshts were below the State level on the Writing
Assessment and that our economically disadvantsigyelgnts scored below the non SES students. There

was a significant gap in the scores of our Spéfibstudents in comparison to the non Special Ed

students in all the assessments given at the [8tatk Results from the common assessments given i
math, reading, spelling, and writing showed studgatvth from to grade level to grade level, but tihe
overall levels of student achievement have notrmeer the past year. Results from perception idata
that UE students are making gains in their learmmgfessional development provided was valuahle fo
meeting the needs of their students and parentsaggy with the Title | school offerings during aaitier

school. Surveys from students moving to the middlgol indicated they had teachers who cared about
their learning and about them as a person.

COMPREHENSIVE NEEDS ASSESSMENT CONCLUSIONS AND BR@AGOALS

Based on these needs, CMUE School Improvement (8#”) derived goals, strategies, objectives, and
evaluations for implementation. The four broadlgeae:

1. All students will move toward proficiency in iing

2. All students will achieve proficiency in math

3. Gaps between economically disadvantaged angommomically disadvantaged students will
decrease in writing and math as measured by the RIEA

15



2. School Wide Reform Strategies

Based on the data results and conclusions in thgEhensive needs assessment section, the following
action plan for schoolwide reform strategies haanlbgeveloped and will be implemented and evaluated
during the 2009-2010 school year.

Goal Area Writing

Rationale CMUE students are consistently lower than Staterdges for all subgroups

Broad Goal | All students will move towards proficiency in wn.

Objective All CMUE students will raise their MEAP writing sies by 5% this year

Instructional | 1.All teachers will continue to implement 3 ider@d common best practices in writing

Strategy instruction.
2.All teachers will collaborate in scoring studemiting three times a year (November,
February and April).

Research 1. and 2. Rick DuFour and Mike Schmoker support@ Bnables teacher teams to

establish common and concise curricular standardd¢esach on a rough common
schedule gives student the advantage to gain learBee appendix.

Professional
Development

1. All UE teachers will be trained by Suzanne Klauthor of Write Steps(October) by
the 2010 year. 2. Teachers will collaborate toterearriculum maps and unpack
standards in writing in the September of 2009.

3. Time will be provided to teachers for collab@aton scoring student writing.

nts

(=]

[S.

Parent 1.Parents will be invited to give feedback on thi&img program at Parent Teacher

Involvement | Conferences. Evening event may be planned bas#teqgrarent responses.

2. Parents will be invited to learn how we scdtelent writing at Parent/Teacher
conferences, the components in the grade levaktaolum standards at the fall Open
House.

Timely & 1. and 2.Title | teachers will offer additional gt two to three times a week to stude

Additional who do not master the grade level GLCEs In addistuidents also may be offered

Services services after school to master these GLCEs andgltire lunch to complete missing
homework.

Evaluation 1. and 2.Teachers will share the best practiceafitmeetings, documented by meetin
minutes. Sign in sheets to Schmoker and Klein’sgssional development and a surve
will supply evaluation for related professional dlpment. Parent feedback will drive
an additional evening of instruction for parentstle | teachers will document growth of
their students and meet with the parents of thedents.

Evidence 1. and 2.Evidence will be provided in district aahreports, AYP report, minutes of
meetings, survey results, and Title | reports.

Goal Area Math

Rationale Student MEAP math scores are just below State gesrand gaps are reflected in
economic groups and special needs groups.

Broad Goal | All students will move towards proficiency in math.

Objective Student MEAP Math scores and district common masiessments will increase by 5%.

Instructional | 1.Teachers will continue to collaborate monthlgl@veloping and implementing the

Strategy math curriculum map.

2. Teachers will collaborate on interventions basech the common assessment resul

Research 1. and 2. Rick DuFour and Mike Schmoker support@ Bnables teacher teams to

establish common and concise curricular standard¢esach on a rough common
schedule gives student the advantage to gain learBee appendix.

Professional

1. Time will be given in December to train teachearg/orking as a professional learning

16



Development

community.
2. Time will be planned for teachers in grade Is\welwork on ‘small group’ interventiot
plans based on the needs shown from the commossasset results.

—

ity

n

Parent 1. Parents will receive grade level curriculum anlll have the opportunity to see

Involvement | immediate results for assigned work and tests erPtrent Portal at Open House and
again PT conferences. Parents have a choice @i #reir students in an after school
class, providing their own transportation.

2. Parents will be informed and give input wherirthkild is identified as needing an
intervention.

Timely & 1. and 2. Students identified for Title | will hatree opportunity for an additional 191

Additional hours of instruction after school if they providheir own transportation. All students

Services who qualify will receive additional instruction two three times a week during the
school day with a Title | teacher. All studentsonheet the criteria, have the opportun
for homework help during lunch recess.

Evaluation Teachers will report curriculum progress at graael meetings, will record scores of
pre-post math assessments in a document. 1. aedchérs will share the best practice
at staff meetings, documented by meeting minutgs i sheets to Schmoker and
Klein's professional development and a survey suipply evaluation for related
professional development. Parent feedback willedan additional evening of instructic
for parents. Title | teachers will document growfttheir students and meet with the
parents of their students.

Evidence 1. and 2.Evidence will be provided in district aahreports, AYP report, minutes of
meetings, survey results, and Title | reports

Goal Area Economically Disadvantaged Sub-Group

Rationale The needs assessment shown in MEAP indicate aegagén our economically
disadvantaged and non-SES students.

Broad Goal | Gaps between economically disadvantaged and nameuoally disadvantaged studen
will decrease

Objective The gaps in scores of math and writing will deceeldsy 5%.

Instructional | 1. Improve and implement a positive behavior arfbetwide discipline plan in Octobe

Strategy at a building meeting. 2. Staff will choose threstidentified practices from Marzano {
use consistently all year and 3.Staff will colladeron curriculum and student
assessment for results in higher student achieneme

Research 90/90/90, Marzano, DuFour, and Mike Schmoker supiber strategies of a school wide

discipline plan, staff collaboration, and best pigs in teaching to raise student
achievement. See appendix.

Professional
Development

1. Staff and students will review, revise, and sham&teagies from Marcia McEvoy on
building and using a schoolwide positive behavigymort plan in September.
2.Teachers will collaborate to create curriculum mapg unpack standards in all core
areas in the September of 2009, and during theatestaff meetings.

3. Time will be provided to teachers for collabayaton scoring student writing and ma
during grade level meetings and days for PD.

ith

Parent
Involvement

1. Once the behavior/bully rubric is reviewed aedsed parents will receive informatig
and be asked for input on the revised rubric dupagent teacher conferences in
November and February.

2. and 3. Students identified for Title | will hatree opportunity for an additional 191
hours of instruction after school if they providheir own transportation. All students
who qualify will receive additional instruction two three times a week during the

n

school day with a Title | teacher. All studentsonheet the criteria, have the opportun

ity
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for homework help during lunch recess.

Timely & 1. Students who meet the criteria will work witpara and work on their responsibility]
Additional of making choices. 2. and 3. Students identifadTitle | will have the opportunity for
Services an additional 191 hours of instruction after schibthey provide their own

transportation. All students who qualify will reee additional instruction two to three
times a week during the school day with a Titleddher. Parents will be given the
opportunity each week to come into the UE complateto work with their student on
any school related work; teacher SchoolNotes, mgitilogs, Reading Counts tests,
research papers, and/or check parent portal. Mektlse provided for families who
attend educational evening events. All students mbet the criteria, have the
opportunity for homework help during lunch recess.

Evaluation 1.Teachers will plan and post their own classrosuipline plans, use the positive
behavior support plan of the school, and reporabiins. Parents sign behavior notes
and support the choice room. 2. and 3. Teachelsknale the best practices at staff
meetings, documented by meeting minutes. Signeetsho grade level meetings, staff
meetings, and Schmoker and Klein’s professionaéligment and a survey will supply
evaluation for related professional developmerareRt feedback will drive an additiona
evening of instruction for parents. Title | teachwill document growth of their students
and meet with the parents of their students.

Evidence 1. and 2. and 3. Evidence will be provided in at@rce computer logs, district annual
reports, AYP report, minutes of meetings, surveylts, and Title | reports

3. Instruction by Highly Qualified Professional Staff

One hundred percent of the teaching staff anduogstmal paraprofessionals are highly qualified at
Central Montcalm Upper Elementary School. Evideswgporting this statement is available upon
request at the CM board office and is a resulhefMi-tap audit completed during the 2007-2008 stho
year. Paraprofessionals who instruct children haveave an Associates degree or pass the Work Keys
Assessment in reading, writing, and math. Insionetl paraprofessionals are given professional
development that deals with instruction or thentipalar job.

4. Strategies to Attract and Retain Highly Qualifie Staff

Teacher turnover rate is low. Thirteen of our ttyeseven teachers at the UE have been teachinijlat C
for more than 15 years. Four teachers have beehiteg 9-15 years, five teachers have been teadhing
8 years, and five teachers have been teachingr8 geéess. The new teachers were hired to replace
teachers who retired, this would be our only tuerovThe school has been open for 8 years and 75%
have taught together as a staff. This year ourictisvas re-configured with grade levels and wibw

host two additional veteran teachers.

DISTRICT LEVEL

At Central Montcalm each new teacher participates two day orientation with all district new teach
They are given a tour of the district, given anreiewv of the school district curriculum and visittivthe
school principal. They are assigned a mentortferduration of their probationary status and averyi

six days of new teacher professional developmenngdthe first year of their employment. They may
attend these meetings for the duration of theibation. All teachers are given a personal laptop
computer that can be taken back and forth fromaclied home; the computers are serviced by the CM
technology team. CM has online grading. All builgs have wireless capabilities with the UE having
three laptop computer carts for student use aradrgoater lab with an average of six years old. All
buildings in the district have been either remodeerenovated within the last 8 years.
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SCHOOL LEVEL

At the Upper Elementary School, the building ishéigears old and has separate Gym, Art, and Music
rooms. There is a large media center with 17,@fiike in an air conditioned area. We have 20 aufres
beautiful woods with a National Wildlife FederatiBegistered Habitat that is gardened by the Master
Gardeners of Montcalm. The nature trail is usedPi6, science and social studies classes. Thekcho
has a 1/4 quarter mile track as part of the playgdp and the school owns a classroom set of cross-
country skis that are used all winter, weather [pgimg.

5. High Quality Professional Development

The programs at [school], as depicted in the dbeldw, are intended to provide staff, parents, and
students with the skills and resources necessarg successful in the educational process. These
programs receive funding from Title I, Title 1l Ajtle Il D, Section 31-a, Parent Teacher Organaati
funds, and district general funds.

Upper Elementary School Professional Developmesu Rir 2009-2010
The following chart shows the UE Staff receives@mng and sustained professional development that is
aligned with the comprehensive needs assessmentitinthe goals of the school improvement plan.

PROFESSIONAL DEVELOPMENT for the Upper Elementary School 2009-2010

WHO HAT HERE WHEN WHY
Michelle Goodwin Unpacking the GLCES| CMUE 2-333g picture of curriculum
Susan and Julie Building a Lotus diagram CMUE epBap curriculum
Suzanne Klein Write Steps CMUE 2-Qe@arn new program
Practice getting kids into
small instructional groups
Maddox/Kohen Spelling inventory CMUE 2009-10 from a common assessment
Best practice for reading
instruction and student
Instructing at Student achievement is for students
Maddox/Kohen Reading Level CMUE 2009-10 to read at their ability level
Professional Learning
Schmoker Communities CMUE DEC PLCs
Review best practice of nop-
Mary Review Thinking Maps | CMUE FALL linguistic representation
Annual update for
CPI Crisis Prevention Review CMUE FALL 09 certification/SpEd SIP
Best teaching practices
Jane Trimper/Deb increase the learning and
Kuczynski Review Best Practices CMUE FALL 09 retention 30-40%
Keep eyes on the schools
Susan Review 90/90/90 articlg CMUE FALL 09  |that have been successful
school wide positive Review Plan to make sure
Susan behavior support CMUE FALL 09 have same terminology
collaborate on math
Grade levels assessment results CMUE Oct 09, Jan 10  detemnd@es of concern
Oct, Dec, Feb,
Grade levels Narative promps CMUE April Increase writing prowess
Analyze for new strategies
Susan MEAP Results CMUE Winter 10  |check old
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6. Strategies to Increase Parental Involvement

Parents are clearly involved in the design of ttteslwide plan. During the summer of 2009 parents
were involved in building the school wide plan, amdt be involved in the implementation and

evaluation of the plan in the 2009-2010 school ydzarents were a part of the summer session for
Schoolwide Title I transitioning, revising the poge behavior rubric in November and February,
participation in surveys of Title | in May, surveg&curricular issues in February and parent
representation at School Improvement Meetings pte®eber, December, February, and June. The June
School Improvement meeting will evaluate Parenblmement for the year.

A. School Level Parent Involvement Policy includig Title |

At Central Montcalm Upper Elementary the staff weovkith the parents to develop and implement
appropriate strategies for helping their child agkicurriculum objectives. To this end, staff abbrates
with parents to discuss appropriate strategiebdtping their child achieve. Examples of this wbul
include Title | meetings, parent-teacher conferenplone calls and emails. To foster a partnership
between home and school the Upper Elementary ugaseat portal that allows access to their child’s
current achievement. Teacher email addressestaremumbers are readily available on the school
website and in newsletters. The school newsletrtains helpful information regarding health, e,
nutrition, and study habits to help maintain a ¢stesit learning environment at home and school.
Behavior expectations are shared with familiesughothe student handbook, behavior rubrics,
newsletters and on the school website. Problerabels are addressed with input from home and
school. Second language learning homes are prwittd a translator and/or translated materiakheit
request.

Central Montcalm Upper Elementary has parent remtasion on the Title | planning committee. We
traditionally have only offered one annual pareeetng to discuss programming, growth and
achievement. One of our goals this year includising Title | parent meetings at several times to
ensure greater parent attendance. Parents wantdlprassistance in the evaluation of the parent
involvement plan and suggest ways to minimize besrio greater parent involvement. These meetings
would also provide suggestions for and illustragiéor good parenting practices. This would alsall®
opportunities for parents to collaborate with bibté school and other parents. Individual meetings
between the parent, the classroom teacher andtteeeacher take place throughout the school tear
discuss the curriculum, assessments, and profigikenels expected for their child. Title | pareare
surveyed annually in order to plan and improveTtie | program. We will continue to hold evening
family involvement nights such as Science Night &odng Author’s night.

B. Parent Involvement Activities from Section 111&

1. The Upper Elementary sends home the statemostendards parent guide at the open house prior t
school starting and at parent teacher conferenteachers answer any questions parents have regardi
these standards. We offer training on how tothegarent portal and interpret the report card.

2. Classroom teachers send home packets or assigsmmeekly to offer review of concepts taught in
class. Additional materials and training are pded to parents when needed.

3. Central Montcalm Upper Elementary has had vida@ioing using the “Parent’s On Your Side”
program from Marygrove College. Staff will contanto review videos and information they present.

4. Central Montcalm Upper Elementary collaboratéh our community library to support our Reading
Counts program and their summer reading progranr. RO O offers many social activities for familiefs o
our students at various times throughout the y€armmunity Education offers enrichment activities f
our families.
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5. Central Montcalm Upper Elementary provides iinfation in a format easily understood by parents.
We have a Parent/Student/Teacher compact, a Stiodenal, classroom websites and newsletters,
SchoolNotes webpages, a School newsletter, moR{hYy meetings, Title | reports, quartlerly Progress
Reports, and quarterly report cards, Parent Piatalaily assignment checks, Parent/Teacher
conferences, Staff email and classroom phones.

14. Every effort is made to support parents whednextra help interpreting and using materials sent
home. Teachers provide materials upon requesirengs when needed. Parents will be given the
opportunity each week to come into the UE complaieto work with their student on any school redate
work; teacher SchoolNotes, writing blogs, Readimgids tests, research papers, and/or check parent
portal. Meals will be provided for families whaextd educational evening events. Teachers arg/easil
accessible with technology.

f. Interpreters and classroom communications éir thative language are provided upon request for
parents with limited English proficiency. Disatblparents are given individual support in accoréanc
with their difficulty. Migratory students and pate are offered support from the ISD Migrant
Consultant.

C. Evaluation of Parent Involvement

The schoolwide plan will be evaluated throughoetybar and at building school improvement meetings.
Surveys will be sent to parents in the spring. URe®f these surveys will be shared on the pdrent

serve and the following fall at open house. Reswltl be used by staff to improve the parent
involvement activities and communication in thddwaling year.

D. School-Parent Compact

The student-parent compact is included in the stukd@ndbook, which is given out annually at the
beginning of the school year. This is reviewed@n house and parent-teacher conferences. ¢(Pge c
in Appendix 1) The school-parent compact is reviewed annualtyravised as needed with input from
staff and parents each year.

E. Individual Student Academic Assessment Results

Central Montcalm Upper Elementary sends home gunareport cards, mid-term progress reports,
MEAP results, and district assessment resultserPahave access to parent portal for grades, vhéegh
can customize for their own needs.

7. Preschool Transition Strategies

This Upper Elementary School services studentsades 3 through 5 and does not need to address
Preschool transition strategies however, the inogmnstudents receive an orientation with their teesh
from the lower elementaries before school endblerspring. Parents receive a letter from the paic
welcoming the new students and are invited to aenfiouse before school begins with all staff presen
This summer due to the new grade level transitioe UE offered two summer opportunities for student
and their parents to tour the building and haveea lunch. All fifth grade students will have atof the
Middle School. Students are offered opportunittesisit the Middle School as they bring their @cis

for the Educational Showcase, sports through ConityEa, and visit the MS for plays and musical
performances. The students moving up into the M®& rceive a visit from the Middle School Yellow
Ribbon students. The focus is getting to know o#kedents, accepting others, and reaching outdide
their normal circle of friends. All fifth gradeustents received a welcoming postcard from a Middle
School student and the MS counselor visited edtthdnd sixth grade classroom with MS expectations,
exploratory class options and answered studentiquesabout the Middle School.
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8. Teacher Participation in Making Assessment Desions

Teachers at the Upper Elementary School develamtadnd review all local assessments and take an
active part in planning and using formative assesdsn Teachers at the UE review the school
improvement plan, the goals and the strategies garihg. Based on the MEAP and school assessments,
strategies are updated or revised during staffimget The school improvement team (with parent
representation) carefully studies the data of comassessments at the school level and the MEAP,
analyze and make recommendations to the staff. siiebreak into grade level groups, collaborate
within small groups, and determine which assesssr&ntients need to let staff know what they are
learning and what instructional needs are not beiagg Revisions that are made, often need further
professional development and this training is medelable during the next school year and is paith@
PD calendar. Science and Social studies assessarengiven during the teaching. The assessments a
a combination of teacher made and textbook asseésme

The following common assessments are given at te U

Fall Mid Year End of Year

Pre-test Math Post-Test Math Pre-Post Math
Scholastic Reading Inventory Scholastic Readingitory
DIBELS DIBELS DIBELS

Rebecca Sitton Spelling Rebecca Sitton Spelling Sahool Write

9. Timely and Additional Assistance

Classroom Level Differentiated Instruction

The UE School Improvement Plan specifies the udeesf practice; differentiation. This Plan statex
classroom teachers will post learning objectiveach and use thinking maps, and teach similaatets
differences. Differentiation is a topic that isngstery to many of our teachers. Professional
Development will address this need for the 2009620Ihe Professional Development plan will offer
collaboration with teachers who are experiencagking this strategy.

Process to ldentify Students Needing Academic Assise

The Upper Elementary School has a process to fgesttidents experiencing difficulty mastering the
State’s academic standards. Each student that graficient on the State MEAP is identified byth
Title | teacher who consults with the teacher @f skudent to determine if additional assistanceeded.

Timely and Additional Assistance

If the teacher notices a need for additional aescs, the student is scheduled to work with thie Tit
staff. At the UE, we have two Title | teachersptwitle | paras and a Homework Center. A studeti w
academic needs could use all three opportunitipsraent upon the input of the parent, the teacmet,
in some cases, the team of professionals concevitlec particular student. Support is given duriihg
day, during lunch recess and after school. Pulbod Inclusion practices are both practiced atitBe
depending upon the need of the student. Effeatiseiis demonstrated by student self evaluation,
classroom teacher input, Title | teacher assessnant parent and student surveys at the end bf eac
year.

22



10. Coordination of Federal, State, and Local Pramms and Resources

The programs at [school], as depicted in the dbeldw, are intended to provide staff, parents, and
students with the skills and resources necessarg tuccessful in the educational process. These

programs receive funding from Title I, Title 1l Ajtle Il D, Section 31-a, Parent Teacher Organaati
funds, and district general funds.

Schoolwide Components

Funding Sources

Programs

1. Comprehensive Needs

* General Fund

* [School] Schoolwide

Assessment e Title I, Part A Transition Process
Title I, ARRA
2. Schoolwide Reform » General Fund * [School] School
Strategies e Title Il A Improvement/
 Title I, Part A Schoolwide Plan
Title I, ARRA

3. Instruction by Highly
Qualified Professional Staf

 Title Il A first then
f General Fund

* All staff (teachers and
paraprofessionals) are
currently highly qualified

4. Strategies to Attract Hig

ne General Fund

Quality Highly Qualified

« Title Il A

* New Teacher Orientation
Program
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Teachers to High Needs
Schools

* District Professional
Development

» Conferences to support
continual learning

» Money for Classroom use

5. High-Quality and
Ongoing Professional
Development

 Title Il A
» Title Il D (District Level)
* General Fund

* Rick Stiggins Assessment
for Learning
* IGOR - data warehouse

 Title I, Part A * Common Assessments
* Title I, ARRA * Lexia Software
* Dr. Mike Schmoker
Results Now
6. Strategies to Increase | ¢ Title |, Part A » Parent Involvement
Parental Involvement * Title I, ARRA Family Literacy Night(s)
* GSRP

7. Preschool Transition
Strategies

* General Fund

* Kindergarten Round-Up
* Open Houses

8. Teacher Participation in

* General Fund

* Curriculum Meetings

—+

Making Assessment e Title Il A » Grade Level Meetings
Decisions * IGOR Data Warehouse
training
* Professional Developmer
9. Timely and Additional | « Title I, Part A * Read Naturally
Assistance to Students * Title I, ARRA * The Herman Method
Having Difficulty * Title lIA * Lexia Reading

Mastering
the Standards

 Section 31a (at-risk funds
» General Fund

)» Summer School
* Paraprofessionals

10. Coordination and
Integration of Federal,
State, and Local Programs|
and Resources

* General Fund

The Special Project
Coordinator completes
coordination of funds with
staff, administration, and
Central Office

Beyond the federal, state, local and coordinatisted in the above chart, this district also coaatks the

following programs to meet the needs of the scham@weform for ALL students:
- National School Lunch Program in all buildings -e€and Reduced Meals
Violence Prevention Program in all buildings — Cselors/School Social Workers
Head Start at Stanton Elementary — Eight Cap
Technical & Vocational Programs — Montcalm AreadaarCenter

D. Curriculum Alignment

The district follows a long-term curricular studiap. Each curricular area is on a 3-5 year stumly a
review cycle. Curricular committees are made upepfesentation from each grade level. During this
cycle a year long study of the area is made. Revamdations, updates, assessments, and materials
needed are presented to the District School Impneve Team with approval to the board. Teachers

constantly collect data and give feedback on tlgmadent plan.



Central Montcalm Upper Elementary has a buildingleschool improvement team that coordinates
recommendations from the curricular study committe@rade levels collaborate on best practices to
implement the updated alignment plan. Teachers baline access to the state curriculum. Inservice
training is provided for new materials and bestpecas within the curricular area. For the 2009201
school year CMPS will review the ELA Michigan Comté&xpectations, review assessment data, review
research and revise formal curriculum.

E. Development and Utilization of Community Resoures and Volunteers

CMUE is located in a rural setting outside the tewrserves, because of the distance drop-in velrat
are difficult to attract on a regular basis. Hoeg\classroom volunteers are encouraged and wtilize
Two or three volunteers typically commit to weekBip within classrooms. Community members also
help with the biannual career day at CMUE.

The local library coordinates book purchases withtiooks in the “Reading Counts” program.
Montcalm Community College offers several oppottiesifor enhanced learning experiences.

The local VFW and American Legion provide supportgatriotic lessons and help fund the WLAP — a
yearly school based patriot event.

The Montcalm Area Master Gardeners maintain ameskte perennial garden at CMUE. This area is
used for science and other outdoor activitiexait also be used as a community service learningtgc
for the students.

The CMUE Parent Teacher Organization offers supgpdfiese ways: Field Trips, library books,
playground improvements, Secret Santa shoppind fais, educational assemblies, and refreshments
for various activities.

F. Role of Adult and Community Education, Libraries, and Community Colleges in the Learning
Community

Many of the Central Montcalm Upper Elementary studearticipate in Community Education
programs. These programs include athletics andlenent activities.

Our local library, The White Pine Library, providiesirning opportunities for kids at the end of sisbool
year and through out the summer. They also sugporiReading Counts program by providing books to
the Upper Elementary.

Montcalm Community College (MCC) is located 5 mifesm the Upper Elementary. Our fourth grade
students participate in a Survival Swim programhegear. MCC also provides many unique field trip
opportunities for our students. Our students hasited college science classes, toured MCC'’s Hgeit
Village, and enjoyed the indoor swimming pool.

G. Methods for Effective Use of Technology
Central Montcalm has an approved District TechnglBtan on file and on the district website that is
valid from July 1, 2009 through June 30, 2012.

At Central Montcalm Upper Elementary there is a patar lab with 32 computers that each classroom is
scheduled weekly to use. There are also 3 moaits containing 15 laptops for teachers to checfaut
classroom use. Each classroom has 2 computestulient use, and the library has 12 computers. All
computers in the building are internet accessibtereetworked throughout the building. Students are
able to do word processing, take reading quizzesndine research, and send messages to othenstude
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and teachers within the building. Students havaileaccess confined to the school district, butadrie
to send letters to students in other buildingsnta¢ Montcalm students also take an internet gafet
course during the school year.

H. On the Job Learning

On the job learning apprenticeships and internsaipshot a focus of Central Montcalm Upper
Elementary. Itis a primary focus at our secondatools. For more information contact John Kearne
at 989 821-2100

|. Building Level Decision Making

Central Montcalm Upper Elementary makes buildinglelecisions regarding student programs and
instructional strategies at staff meetings and wakent input through parents on the school impree
team and surveys. Issues are presented, discasgbthe group comes to a consensus. The Upper
Elementary also uses staff surveys to gather ifgguhe school improvement team to make decisions.
Some issues are more confined by the district adbedtaff surveys often help drive the decisiorale
in scheduling at the district level.

J. Evaluation

Each year the UE Staff will evaluate the schoolnomement plan and process. We will evaluate studen
success from the UE common assessments and MEA€sses well as programs/process, perception,
and demographic data. The Building School Impnoset team and the school staff will determine the
effectiveness of the plan for UE student academowth. Revisions and additions to the plan will be
made before school is out in June and plans witeleitten for next school year. In the fall, soho

goals, strategies and Professional Developmenearewed to make sure all staff have input for Use,
Understanding, and Agreement to implement the pfahstrategies for the school year and can betosed
monitor progress towards goals and strate@@esAppendix 2).

K. Appendices
1. School-Parent Compact

2. 2009-2010 Calendar of School Improvement Event
3. Research citations
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Appendix 1
Central Montcalm Upper Elementary School-Parent Conpact

The following expectations are placed on the sttgjgrarents and staff @entral Montcalm Upper Elementary School
(CMUE). CMUE will accept nothing less thaheir best! These general expectations regarding stumdratvior and
academics are in place and enforced to providedlepossible educational experience*flf of CMUE's students and
teachers. CMUE is in the business®¢aching & Learning.” Anything that distracts and/or interferes with gtedents’
right to learn and the teacher’s right to teach mok be tolerated.

STUDENT EXPECTATIONS:
- students will respect the rights and property bkos - fellow students, teachers, school employﬁes
- students will abide by the golden rule -- “Do untbers as you would have them do unto you”
- students will be polite, courteous, and compliaradults
- students will report to school on time
- students will report to their assigned classedroa {tardiness policy)
- students will be prepared to learn (student plas)ner
- learning is the responsibility of the students &ding is the responsibility of the teachers
- Other

PARENTAL EXPECTATIONS:
- parents will be held responsible/accountable ferttéhavior & discipline of their child/children

- parents will be held responsible/accountable feirtbhild’s regular attendance at school (Michigiate Compulsory
Attendance Law)

- parents will outwardly support the importance ¢ai@ing an education

- parents will support their child’s educational esipace through their communication with their chilteachers and through
their attendance at school events.

- parents will be held responsible for ensuring tikitd’s proper school attire (see Student/Pareanidthook)

- Other

STAFF AGREEMENT:
- provide a safe, nurturing, and conducive classreaming environment

- provide teaching and instruction that allows alideints to excel academically

- to maximize instructional time

- to hold all students accountable for the writted tught curriculum

- to accommodate the learning styles and unique atiadend affective needs of their students

- to communicate with students and their parents@ljaas regarding their academic progress in theemiturriculum

- (vehicles for communication will include progresports, report cards, parent phone calls, writnraunications, parent
meetings, I.E.P.T’s, etc.)

- Other

I have reviewed and understand the School-Paremp@ct for the 2009-2010 school year.

Student’s Signature: Date:
Parents’ Signature(s): Date:
Staff Signature(s): Date:
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Appendix 2

School Improvement Plan
2009-2010 Calendar of Events
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Appendix 3

WriteSteps is a comprehensive writing program bizat been created to meet the Michigan Grade Level
Content Expectations for kindergarten through fgithde teachers and students. WriteSteps serves
teachers as professional development and curriculMymteSteps units use best practices that have
proven successful across diverse student popusatibhe lessons have been tested, refined andrpmove
Michigan classrooms with different teaching stylesjous class sizes and socioeconomic levels. The
WriteSteps unit materials and DVD lessons are basdtie work and research of Lucy Calkins, Donald
Graves, Ralph Fletcher, Ruth Culham, Vicki Spanidatie Wood Ray, Northwest Regional Educational
Laboratory(NWREL) work in Six Traits, the Nationafriting Project and Commission on Writing, and
various other sources.

A feature of the WriteSteps model is that the desifjthe professional development is tailored ® th
needs of the teacher. The concept is that the teasyper watches the classroom demonstration lesson
DVD first before teaching the lesson to her stuglermncluded on the DVD are pages that pop up while
watching the lesson. These pages serve as pafessievelopment, as the text and voice on the page
explains researched-based practices, classroomgaaeat tips, and further information that is helpdu
understanding the lesson and the lessons to follivese DVDs take the guesswork out of how to get
started teaching a GLCE based unit of study. Aferteacher watches the DVD, they are ready to use
the lesson materials for the unit.

Several researched based strategies are includled iesson materials. Some of these strategrhsdie,
but not limited to, graphic organizers such asgbebe Paragraphs, 2 Paragraph Plan and Write,
Beginning, Middle and End, Picture Planning, 5 WAs4 W’s, and Character, Setting, Problem, Solution
graphic organizer.

WriteSteps can be used as a stand alone writingygmg or can be used in conjunction with a national
writing program such as, Lucy Calkins Units of Stud Traits, Craft Plus, John Collins, Step Up to
Writing, etc. WriteSteps is designed to meet thehigan Grade Level Content Expectations while
creating stronger writers and writing teachers.

&
"HE% S #"
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What is a Professional Learning Community?

Dr. Rick DuFour defines a professional learning owmity (PLC) as “a group of people working
interdependently toward the same goal.”1 Interddpeoe is an essential element because it:

* Provides equal access (equity, or universakas) to quality teaching by strengthening eaathter’s
practice through collaboration, coaching, and ghatanning

* Ends teacher isolation (thus reducing burhout

* Helps teachers “work smarter” by sharing theks of analyzing data, creating common assessment
tools, and devising other strategies for both sttglerho struggle and those who need more challenge

* Enables teachers on grade-level (interdigtgpl/) teams to devise lessons that teach readidg a
writing across the curriculum

* Provides teacher professional growth andgatisfaction through intellectual renewal, new iéag,
and cultivating leadership2

Although counselors, library/media instructors, apécial education teachers are important membbers o
the schoolwide learning community, teachers argthmeary members of professional learning
communities that focus on instruction. The PLCscaitecal for improving instructional practice.
According to education researcher Mike Schmokefgssional learning communities are the surest,
fastest way to instructional improvement. He chimdmes two main practices that distinguish them:

* Teachers establish a common, concise sets#reial curricular standards and teach to them on
roughly common schedule.

* They meet regularly to analyze teaching mdthand their consequences (common assessment
results).3

Professional learning communities are central ¢ontiddle grades philosophy. They look at student
needs, learning styles, and grade level standargarés of a “whole” and collaboratively improveith
professional practices to achieve specific resalitudent learning.

Many middle school faculties do not use the termofgssional learning community” (PLC), although
they collaborate on teaching teams. However, ttre teeaming” has evolved into a more strategic
approach, bringing all elements of developmentaponsive, standards-based education together
instead of allowing individuals or groups to workisolation from the larger community. A PLC
approach includes decisions that all members ofgam support about scheduling, staff development
planning, and when and how to include interventidresaming in the new sense—often reflected by the
term “professional learning community”—draws on teeources of all members of the school staff, thus
strengthening the outcomes. The collaborative dsions build on the expertise of knowledgeablangar
staff members who understand the dynamics of theadcommunity and student needs.

Other types of teams can continue to operate aldadise larger professional learning community by
using the interdependent focus of a professiomahlag community. Each type of team serves studants
a different way. In many middle schools, theretar@ major types of teaching teams:

* Interdisciplinary teams provide the smallri@ag community connections across a grade leal th
help students feel connected.
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* Departmental teams help to ensure consistendglivering grade-level, standards-based content
They can achieve DuFour’s three “Big Ideas”: whatlents should learn, how data-driven results (from
common assessments) inform teachers about stienirig, and which interventions will help students
who do not meet standards.

According to the National Middle School AssociatiiNMSA), interdisciplinary team teaching:

Consists of two or more teachers from differenfectareas and the group of students they commonly
instruct. Team teachers plan, coordinate, and ataleurriculum and instruction across academicsarea
Teams cultivate meaningful and regular communicatvidh families. Teams often share the same
schedule and the same area of the building. Fohégs, teams provide a collaborative and supportive
work group. For students, teams offer stable m@hatiips with teachers and peers.4

Researchers describe three advantages of intgrilsely teaching for students.

First, because teachers share the same groupsidehss, they can discuss the strengths and weasess
of individual students, making it easier to meeitimeeds. Second, interdisciplinary teams of teesch
can facilitate connections across different discgd. Finally, there are more opportunities forifpos

peer and teacher-student relationships becauseetsaon the same team teach the same groups of
students.5

A key component of both interdisciplinary and dépental team teaching is common planning time (see
Chapter 3, “Time,” for a more complete discussibaou flexible scheduling that allows time for team
planning and preparation ). Team members haveatine $ree period for planning, coordinating, and
discussing learning needs together. One of thedeyg of the PLC is to determine how to provide
instruction to meet the goals of student learnifge State Board of Education-adopted content stdsda
define what students need to know and be able.tbldw to provide instruction to ensure that student
master the content of the standards is the realimeafeacher and the professional learning communit
Discussion about the standards, the texts, antk$it® helps all teachers to “be on the same pdgrita
what students need to learn and what constituteeee of learning. That, in turn helps the teams t
develop common assessments (see a discussionamooion benchmarks assessments in Chapter 2,
“Instruction, Intervention, and Assessment”) to edl students in a particular grade level or ksau
actually learned what teachers taught.

A discussion about what students need to know shiaalude what PLC members mean by rigor (see
Chapter 1, “Rigor” for more on this topic.) The ang discussion about rigor includes:

* Definitions and perceptions about rigor (\With Daggett’s Rigor/Relevance Framework [Outside
Source).

* Training and practice grading sessions (catibn) so each teacher on a team is using rubritse
same way

* Dialogues about homework, its uses, and giggdiandards (see the homework discussion in Ghapte
2, “Instruction, Assessment, and Intervention.”)

* Professional Learning Community Resourcesaaaglable to help teams establish norms and learn
about strategies that work.

Previous Section
The Middle Grades Community—Focused on Learning

Next Section
NCLB and California Requirement for Highly Qualii§ eachers and Principals
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Footnotes

1 Richard Dufour, “Critical Priorities in Building Professional Learning Community.” Cybercast
presentation to the Curriculum and Instruction BtgeCommittee of the California County
Superintendents Educational Services Associatiarcm2006.

2 Pamela Grossman, Sam Wineburg, and Stephen Wib|wd/hat Makes Teacher Community
Different from a Gathering of Teachers?” (PDF; @idgsSource), Center for the Study of Teaching and
Policy and Center on English Learning & Achievem@iELA) (December 2000), 49-53.

3 Mike Schmoker, Results Now: How We Can Achievetéaedented Improvements in Teaching and
Learning. Alexandria, Va.: Association for Supeimisand Curriculum Development, 2006, pp. 106-108.
4 S. B. Mertens and N. Flowers, “Research Summalmnterdisciplinary Teaming” (PDF; Outside
Source), Columbus, Ohio: National Middle School dgation (May 2004).

5 Jaana Juvonen and others, Focus on the Wondes {®faF; Outside Source). Prepared by the RAND
Corporation. Arlington, Va.: Edna McConnell Claredndation, 2004, p. 21.

Conclusion to the 90/90/90 school article and resmes

CONCLUSION

Perhaps the most compelling argument against a®areh about success in high poverty
schools is the observation that there are casesevibachers are doing all of the right things, and
yet student achievement remains low. There areagiaypotions to deliver improved student
achievement. The best that researchers and poli@msmiaan do is to examine the preponderance
of the evidence and draw appropriate conclusiontseMa jury is presented with the evidence in
a court case, it rarely has a perfect data setuvittuestionable research. Rather, the jury
confronts conflicting information, including infortion with errors, uncertainties, and differing
interpretations. From this mix, we ask twelve peagl good will and common sense to draw an
appropriate conclusion based on the preponderdrtbe evidence.

The 90/90/90 research and the other evidence dffarthis article fall far short of perfection. It
does, however, contribute to the larger body oflence that, in its totality, suggests useful
strategies for high poverty schools. Moreover,ng eesearch project, we must recognize that
perfection is not an option. Rather, we can onlyag® among the errors that we commit, and
attempt to minimize the risk of our errors. Fromesearch perspective, we must choose between
the risk of confirming a hypothesis that is noetand the risk of failing to confirm a hypothesis
that is true. In the case of the professional prastrecommended in this article, we also have
two potential errors. One error is the replicatbdrthese practices, including an increase in our
commitment to literacy, nonfiction writing, and tadoration, and the subsequent discovery that
the students really did not need all of that emtoak after all. What is the risk of this strategy?
Excessively literate students? Teachers who calidbdoo much? The other error is the failure
to act while we search for perfection or persist state of disbelief. Risks attendant with such
delay will be debilitating for another generatidrstudents. | do not claim that the 90/90/90
research and its many counterparts in the liteeadioe perfect. | only suggest that the risks & thi
research being wrong are minimal. The risks ifrésearch is correct and ignored are grave.
Page 20
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Getting Acquainted with the Essential Nine
by Laura Varlas

ASCD Curriculum Update

Winter 2002

Researchers at Mid-continent Research for EducatioinLearning (McREL) have identified nine
instructional strategies that are most likely trove student achievement across all content arshs
across all grade levels. These strategies areiagglan the book Classroom Instruction That Works b
Robert Marzano, Debra Pickering, and Jane Pollock.

. Identifying similarities and differences

. Summarizing and note taking

. Reinforcing effort and providing recognition
. Homework and practice

. Nonlinguistic representations

. Cooperative learning

. Setting objectives and providing feedback

. Generating and testing hypotheses

. Cues, questions, and advance organizers

OCoO~NOOUIDE WNPE

The following is an overview of the research behimeke strategies as well as some practical apipisa
for the classroom.

1. Identifying Similarities and Differences

The ability to break a concept into its similar atigsimilar characteristics allows students to usided
(and often solve) complex problems by analyzingrtie a more simple way. Teachers can either diyrectl
present similarities and differences, accompanieddep discussion and inquiry, or simply ask sttglen
to identify similarities and differences on thewrm. While teacher-directed activities focus on ftifgimg
specific items, student-directed activities encgeraariation and broaden understanding, reseammhissh
Research also notes that graphic forms are a gagdawepresent similarities and differences.

Applications:
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* Use Venn diagrams or charts to compare aassdly items.
* Engage students in comparing, classifyingl areating metaphors and analogies.

2. Summarizing and Note Taking

These skills promote greater comprehension by gsitudents to analyze a subject to expose what's
essential and then put it in their own words. Adaag to research, this requires substituting, dedetand
keeping some things and having an awareness &fitie structure of the information presented.

Applications:

* Provide a set of rules for creating a summary

* When summarizing, ask students to questioatwsunclear, clarify those questions, and thexliot
what will happen next in the text.

Research shows that taking more notes is bettarféveer notes, though verbatim note taking is
ineffective because it does not allow time to psscine information. Teachers should encourage iaed g
time for review and revision of notes; notes carhgebest study guides for tests.

Applications:
* Use teacher-prepared notes.
* Stick to a consistent format for notes, althb students can refine the notes as necessary.

3. Reinforcing Effort and Providing Recognition

Effort and recognition speak to the attitudes aeliebs of students, and teachers must show the
connection between effort and achievement. Resedu@ivs that although not all students realize the
importance of effort, they can learn to changertheliefs to emphasize effort.

Applications:

* Share stories about people who succeedeabgiving up.

* Have students keep a log of their weekly gf@nd achievements, reflect on it periodicalhyd aven
mathematically analyze the data.

According to research, recognition is most effexiivt is contingent on the achievement of a derta
standard. Also, symbolic recognition works bethert tangible rewards.

Applications:

* Find ways to personalize recognition. Giveaasis for individual accomplishments.

* "Pause, Prompt, Praise." If a student isggihmg, pause to discuss the problem, then pronmpt w
specific suggestions to help her improve. If theleht's performance improves as a result, offas@ra

4. Homework and Practice

Homework provides students with the opportunitgxtend their learning outside the classroom.
However, research shows that the amount of homeaasigned should vary by grade level and that
parent involvement should be minimal. Teachers khexplain the purpose of homework to both the
student and the parent or guardian, and teachetsdstry to give feedback on all homework assigned.

Applications:
* Establish a homework policy with advice-swshkeeping a consistent schedule, setting, and time
limit-that parents and students may not have censd
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* Tell students if homework is for practicereparation for upcoming units.
* Maximize the effectiveness of feedback bywag the way it is delivered.

Research shows that students should adapt skills thiey're learning them. Speed and accuracy eye k
indicators of the effectiveness of practice.

Applications:
* Assign timed quizzes for homework and hawglenhts report on their speed and accuracy.
* Focus practice on difficult concepts andastle time to accommodate practice periods.

5. Nonlinguistic Representations

According to research, knowledge is stored in taronfs: linguistic and visual. The more students use
both forms in the classroom, the more opportumgythave to achieve. Recently, use of nonlinguistic
representation has proven to not only stimulatealad increase brain activity.

Applications:
* Incorporate words and images using symbolgpoesent relationships.
* Use physical models and physical movememepvesent information.

6. Cooperative Learning

Research shows that organizing students into catipergroups yields a positive effect on overall
learning. When applying cooperative learning sgi@t® keep groups small and don't overuse this
strategy-be systematic and consistent in your ambro

Applications:

* When grouping students, consider a varietgrdgéria, such as common experiences or interests.

* Vary group sizes and objectives.

* Design group work around the core componehtoperative learning-positive interdependence,
group processing, appropriate use of social skdlse-to-face interaction, and individual and group
accountability.

7. Setting Objectives and Providing Feedback

Setting objectives can provide students with actioe for their learning. Goals should not be too
specific; they should be easily adaptable to stigiemn objectives.

Applications:
* Set a core goal for a unit, and then encoeistgdents to personalize that goal by identifyreas of
interest to them. Questions like "I want to knowtal want to know more about . . ." get students

thinking about their interests and actively invalva the goal-setting process.
* Use contracts to outline the specific goakst tstudents must attain and the grade they vadive if
they meet those goals.

Research shows that feedback generally producésvpagsults. Teachers can never give too much;
however, they should manage the form that feedbaas.

Applications:
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* Make sure feedback is corrective in natuedl;students how they did in relation to speciéeéls of
knowledge. Rubrics are a great way to do this.

* Keep feedback timely and specific.

* Encourage students to lead feedback sessions.

8. Generating and Testing Hypotheses

Research shows that a deductive approach (usiegex@ rule to make a prediction) to this strategy
works best. Whether a hypothesis is induced or cediistudents should clearly explain their hypathes
and conclusions.

Applications:

* Ask students to predict what would happeanfaspect of a familiar system, such as the govenhm
or transportation, were changed.

* Ask students to build something using limitedources. This task generates questions and
hypotheses about what may or may not work.

9. Cues, Questions, and Advance Organizers

Cues, questions, and advance organizers help studsswhat they already know about a topic to
enhance further learning. Research shows that tbeteshould be highly analytical, should focus on
what is important, and are most effective when gmesd before a learning experience.

Applications:

* Pause briefly after asking a question. Daogwill increase the depth of your students' answer

* Vary the style of advance organizer used| &eaitory, skim a text, or create a graphic imddeere
are many ways to expose students to informatioarbehey "learn™ it.

Source: Adapted from Classroom Instruction That ¥dry R. J. Marzano, D. J. Pickering, and J. E.
Pollock, 2001, Alexandria, VA: ASCD.
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